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CHAPTER L

INTRODUCT LON
Simeon Nikobari did a study with the aim of examininag the
extent to which four teachinao methods were beinag applied
by theological lecturers 1in  the course of Systematic
Theology in theological colleges in Kenva. Nikobari was
interested in education aobjectives. lecturing. imitation.
and questioning as teachinag methods. Throuah his research
he found out that the teaching methods involving the use
of objectives. lecturing and questioning were being
applied extensively by lecturers in Systematic Theoleogy

course in theological colleges in Kenva.

The teaching methods wtilising imitation technigues were
perceived differentily by the learners and their
lecturers. While the lecturers’ perception indicated that
the method was extensively applied. the students’
perception showed that the method was not in extensive
HE-T=18 However, Nikobari’'s findings sugges ted that
theological lecturers demonstrated the capacity to adapt

to a variety of teachinag methods (Nikobari 1992, &61-62).



Silatement of Lhe problem

It is with the teochers ability to uwse a wvariety of
teaching methods that the researcher decided to find out
factors which cguided them in the selection of teaching
methods as they tauaght Systematic Theoloagy in selected
theological colleages in Kenva. Javalera. writing on the
importance of  choosing the right teacﬁimg methods. notes
the following:

.. .We need to exercise great care in  choosing our
methods. ... '‘method in itself communicates content.’
This 1s another way to say that the way you present
the material can drogw@m out the content that vyvou are
trving to communicate.... The careful choice... of
methods can also create and stimulate interest on the
part of vour learners involved, taking them from the
role of listeners to one of actively digging into the
scriptures. They can create desire to explore and
study intensely.... Methods can also stimulate the
learners to make practical application of material
being studied (Javalera 1987, 690).

Sha goes on to point cut that not all methods are equally

i)

good for all settings. However, she encourages the
edﬁcatmr to employ intelligent and conscious selection of
appropriate teaching methods and more so, she sees this
act as a means for increasing the effectiveness of
teaching. However, she notes that there 1s no ane who can
alwavs be sure concerning what method to employ at a given
setting. + Javalera considers certain  factors which
educators could use to guide them in the intelligent and
conscious selection of teaching methods. These i1nclude:
the nature of the aim, the maturity of the learners,

attitude of the learners towards learning, previous study



equipment and facllities. time for teachina. skill and
gqualification of the teacher. wavs of learning. the aage of
learners. the number 1n the class. sex of the learners,
type of material. one s concept of teaching, and the
principle of varietbty: moreover. it is impoartant to choose
the right teaching method(s) for this helps increase the

ceffectiveness of teaching (Ibid.. 713.

It is assumed that. 1if the educators fail to select
teaching methods with the aid of such factors as the
teacher’'s concept of teaching. amount of time available,
content. class size. teacher’'s skill. among others his/her
- teaching effectiveness will decrease while if the reverse

is done, there is an increase in teaching effectiveness.

It is with this in mind that the researcher sought to find
é_ou£ the factors which guide the lecturers in their
selection of the teaching methods in  the teaching of
Systematic Theoloagy in selected theological colleges in

kenyda.

Significance of the Study
This study was significant because it was expected to
throw light on some of the factors which guide lecturers
in the selection of teaching methods as they taught

Systematic Theology in selected theological colleges in



yal
Svetemabtic  Theolnay in  selected theological colleages 1in
kenya. Ihe purpnese was to  discover whather jecturers
selerted for this study were taking 1nto consideration the
factors that literature recommends 1n selecting teaching
methods. The selected theoloagical colleges were: kKenya
Hiahlands Bible Colleae. Eas Africa School of Theology.

nd St. Faul s United Theaolnagical Colleae. The reason for

3]

selecting these colleaes was that Nikobari s research in

these colleges had clearly demaonstrated that there were

it

certain teaching methods emploved 1in the teachina of

Systematic Theology. namely lecture, gquestion, imitation.

Ui

technigues and teaching objectives (WNikobari 1992, 64,62 .
Therafore. it was important to find out the factors which
quide the lecturers i1n these colleaes in their selection
of these teaching methods when teachinag Syvstematic
Theology. The findings of this shudy. could help the
19c£urer5 who were selected for the study to find out
whether they were being guided by factors which should
aquide lecturers as they celect teaching methods. The study

would also throw light to other lecturers on some factors

which should aquide them as they select teaching methods.

Presently. theological educetors are heing encouraged to
employ a variety of teaching methods., for example the

International Council of Accrediting Agencies (ICAA) in

their "Manifesto of Evangelical Education” (IcAA 1983, 1)



notes the following:

Dur programs of theoloaical education must vigorously
pursue the use of a variety of educational teaching
methodolooies, evaluated and promoted in  terms of
their demonstrated effectiveness. especially with
respect to the particular cultural context. It 1s not
right to become fixed in one method merely because it
is traditional. or familiar, or even avant-agarde.
Lecturinag 15 by no  means the only appropriate
teachinag method. and freguently by no means the best.
Presumably neither 15 programmed instruction. Our
programs need to take practical steps fto introduce
and train their staff in new methods of instruction
1N E spirit of innovative flexibility and
experimentation. always governed by the standards of
effectiveness (1CAAR L1983, 1).

The researcher therefore. did this study to find out thes
factors which gqguide the lecturers. in the selected

theological colleges 1in  Kenya. in s

D

lecting teaching
methnd(s) 1n teachina Systematic Theology course. The main
purpose for this. was to Tfind out whether the lecturers
who taught Systematic Theoloagy were heing guided by the
factors that literature has recommended concerning the
eeléction of teachina methods. At the same time, the study
would throw light to other lecturers On some factors which
should guide them as they choose teachinag methods.

This iz because literature clearly demonstrates tThat
lecturers ouaht to use a variety of educational methods

and more so. be guided by some factors.

Definition of Terms

Tearhina Methods: "This refers to: means by which the

teacher attempts to bring about the desired learning”



(Starr and Clark 1986. 4%5.

Theological Colleges:

Christian institutions of training the ministers
of the Church of Christ Jesus at the post
secondary school level education leading to a
bachelor s dearee in theology (Nikobari 1992,
4.

Concept of Teaching: The wmain idea held by a teacher

concerning teaching. This is either transmitting of
knowledge or helping the learners develop skills (cf.

Warren 1983, 27).

Research Questions
The following guestions, based on the teaching of
Syvstematic Theolody. in selected theological colleges
namely, Kenya Highlands Bible College, East Africa School
of fheology and St. Paul’'s United Theolegical College,
guided the researcher in the study ., namely:
L. Does the teacher s concept of teaching guide him/her
in the selection of teaching method(s)?
2. Does the amount of time available guide the teacher
in his/her selection of the teaching method(s)7?
I. Does the amount and type of content of a lesson guide
the ’ teacher 1in his/her selection of teaching
method(s)?

4. is class size a factor in the lecturer’é selection of



teaching methodis)?

6]

Does the teacher s skill auide the teacher in his/her

selection of teaching method(s)”

These factors were chosen for purposes of convenience and

completing this study within the given time.

Research Hypotheses
The purpose of this study was to find out the factars
which guide lecturers 1in ﬁheir selection of teaching
methods in the teaching of Systematic Thecology in the
selected theological colleges in Kenya. In this study, the
hypotheses were based on the information from literature
review. The study’'s hypotheses were stated in a logical

manner rather than in a null form.

It is expected that in the teaching of Systematic
Theology. the following items will be guiding factors in
selecting teaching methods 1In the selected theological

colleges:

1. The lecturer’ s (teacher s) concept of teachings
2 The amount of time available for a lessoni

3. The amount and type content of lesson:

4. Class size: and

5. The teacher s skill.



[so]
belimitation
This study was confined to the following factors: Concept
of teaching. amount of time available for the lesson.,
content, class size and teascher s skill. However, there
are more factors which could serve as a guide to the
educator in his/her selection of teaching methods. These
factors include: the age or maturity of the learners,
teacher s ability. the availability of egquipment.
principle of variety ( the use of various combinations of

teaching methods ), among others.

In this study oniy one type of population was targeted and
at the same time the researcher used only one type of an
instrument which was an open-ended questionnailre. The
teaching of Systematic Theology was used as representative
of teaching 1n the various courses in general. Also, this
is 6ne of the courses which was common to all the selected
theoleogical colleges. Moreover, 1t was 1n this course that
Nikobari Tfound various teaching methods being applied

(Nikobari 1992, 6&1).



CHAPTER 2
LITERATURE REVIEW
The bpurpose of this study was to find out factors which
guide the lecturers in their selection of teaching methods
in the teaching aof Systematic Theoloay in selected

theological colleges in Kenva.

The literature far this study was divided into two
sections. These gsections were substantive and

methodological literature.

Substantive Literature
Many authors have written concernind factors which guide
lecturers in their selection of teaching methods. For this
study, literature was reviewed on the following factors:
coﬁceot of teaching, amount of time available, content,

class size. and teacher’'s skill.

Concept of Teaching
Teachers hold different concepts of teaching. For some,
teaching-is simply an issue of transmitting knowledge or
material: others hold that teaching is aimed at helping
learners develop skills. These two concepts often guide

teachers in the selection of different teaching methods as
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Beraman observes:

L.1if one sees the learner as an empty cup that needs
to be filled by the teacher. the selection of
teachina method that centers in transmission oOf
information wouldn t  be surprising. Or, if a

teacher s perspective of the learners centers in the
development of one’ s potential, methods that promote
self awareness. personal affirmation, and discovery
would receive considerable attention (Bergman 1986,
H) .
Javalera, writing on the concept of teaching, says that a
teacher's concept of teaching is wvary essential in
choosing teaching methods. I[f an educator perceives
teaching as simply an issue of transmitting knowledge,
he/zhe will teach differently than 1f his/her concept of
teaching is creative (Javalera 1987, 10} . These two
writers clearly demonstrate that the caoncept of teaching
should serve as a guide in tne selection of teaching

methods. However, amount of time avallable for a lesson

also acts as a guide in the selection of teaching methods.

amount of Time Avalilable for a Lesson
Some teaching methods call for much more time for
effective teaching than others. Laypoldt notes: "Generally
speaking, more time is required when the group members are
involved in two-way communication than when the leader 1is

predominant” (Laypoldt 1982, 30).

Aecording to  Teaching Techniques for Church Education,

more time is needed if the teaching method involves



LA
student participation. Such mathods include: discussion,

buzz groups or reports (Ieaching Technigues for Church

Education 1983, 62).

Roccording  to Edge, when selectina teachinag methods., the
amount of time available for teaching should always be
taken into consideration. If the teacher has little time
he/she can wuse lecture method for this method makes it
possible for the educator to present material to his
learners in a relatively brief period which would have
taken hours to present 1f one had employed discussion

method (Edge 1959, 73).

Javalera, writing on the classification of the teaching
methods according to the amount of time available,
presents such methods as: Book Report. Lecture, Question
and ﬁhswers, and Interview Forum as some of the methods
which reguire between 10-30 minutes. She also presents
Case study, Group Discussion, Group Drawing, Panel Forum,
Screen Speech, as some of the teaching methods which need
between 60-75 minutes. To Javalera. Chain-Reaction. Forum
Seminar, will require 60-20 minutes; Sermon Form will need
1 hour and 30 minutes to 2 hours: and f;nally she says
that an extended amount of time is required for methods
like Field Trip and Workshop (Javalera 19@7, 14). Most of

these authors agree that the amount of time available for

LIBRARY
NAIROBI EVANGELICAL GRADUAIL 02 3 150
SCHOOL OF THE 1Y
P. O. Box 24686, NAIROBI,
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a lezzon 15 one of the guidinag factors in the selection of
tearhing methods for a given lesson. Uther than amount of
time available for a agiven lesson, subject content is vet

another factor that auides lecturers as they select their

teaching methods.

Subject Content
The content of subject matter to be taught is also a
factor that should qgquide teachers 1in their choice of
teaching methods. A method that is right for use with one
kind of content may be quite ineffective when applied with
some other types. Ganagel observes:
A historical lesson from the book of Acts for high
schoolers could lend itself well to an illustrated
presentation with the use of good Bible Maps. On the
other hand, the principles of Christians’ separation
expounded by the Apostle Paul in the sixth chapter of
1 Corinthians would be handled better in that group
through open discussion (Gangel 1979, 33V«
According to Peterson. if the content is highly technical,
simply new to learners. or highly factual, the lecture
method is appropriate. But if the aim of the content is
towards the development of practical skills then other

teaching means other than lecture should be wused (Peterson

19gd, 91L).

Gangel says that if an educator has a lot of content, it
can be effectively taught by use of lecture method rather

than by use of discussion ("Teaching Techniques foF
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Church Education” 1983, &62). Javalera writina on content

ohserves:
One would scarcely hit upon the story or narvrative
method in teaching Romans 8! On the other hand. many
of the lessons especially when we are studying a unit
on 0Old Testament history., present to use a visual
me thod . but if nelther a chalkboard nor opague
projector is available, ik would be difficult
({Javalera 1987, 10).

Thus. the nature of the content of a lesson is vet another

important guilding factor 1in  the selection of teaching

methods. Moreover, class size is also a factor that should

guide the lecturers as they choose teaching methods.

Class Size
In a class. the number of the learners vary. Some classes
may have two students. but these may not be cost-
effective, but in reality it 15 common in higher
institutions of learning. Other classes may have ten or
more. Javalera sees the number of the learners in the
class as a controlling factor 1in the choice of teaching
methods (Javalera 1987, 9). Thus. she recommends various
methods and the corresponding number of learners for which

they are suited.

For a smaller number, she gives such methods as: Case
Study. Circle Response, Music Forum. and Group Discussion.
For a large number, that is, over fifteen students, she

recommends: Chain Reaction Forum, Group Response Team,
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Sermon  Forum Reaction. Fanel. and Workshop as suitable
teaching methods. For a smeall or large agroup, she presents
such methods as Book Report, Lecture, Listening Teams,
Panel, Role Play, Time HBack, Group Writing, Debate Forum,

)

among others (Ibid., 12, 13).

Hyman, writing on class size as one of the factors that
determine the selection of the teaching methods, says:
The minimum number of students for a lecture class 1s
about fifteen to twenty. With less than this number
it is difficult for a teacher to lecture, since the
small number of students discourages him from
presenting a formal address. Small groups invite,
rather, an informal relationship where one person
does not talk about the others (Hyman 1978, 24).
Davies notes that discussion is often apbropriate for two
to five students (Davies 1994, 27). HWright says: "The
lecture may... be used when the group is too large to use
any other technique effectively'" (Wright 1974, 106). It is
clear that class size determines the selection of a
teaching method. At the same time, the teacher’'s skill

often acts as a guide in the selection of teaching

methods.

Teacher's skill
Teachers’' achieve their teaching skills through training
and experience. When a teacher has been trained on sound

teaching principles such as the use of various teaching
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methods and factors to consider in selecting teaching
methods, among others. in his teachinag. he will consider
all the methods and means availlable to him, basing his
consideration on sound teaching principles (Ford 19261 .

10) .

In the book entitled, Philosophy of Christian_School

Education, the following is observed:
The teacher is the tactical key taoa the wuse of
methods. If the teacher does not have a working
understanding and expertise in using an array of
methods. only those methods with which the teacher
feels most comfortable will be used (Kienel, Gibbs
and Berry 1995, 251). :
Javalera, writing on the teacher’'s <ekill. notes the
following: "Some teachers are more skilful in certain
methods and less skilful in others. They should capitalize
on their knowledge and exberience“ (Javalera 1975, 39).
Most of these authors agree that the teacher’'s skill
derived from their knowledge and experience in selecting

an appropriate teaching method is essential 1In effective

teaching.

Methodological Literature
For this. study, data was collected by the wuse of a
questionnaire. A questionnaire is a popular means of
collecting data in research. It is a tool for callecting

specific data concerning a defined problem so that the

data, after being analysed and interpreted, gives a better
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understanding of the issue (Chrisnall 1991, 140}. In this
study, the aim of using a guestionnaire is to collect
information concerning factors which guide lecturers, in
their .selection of teaching methods when teaching
Systematic Theology in selected theological colleges in

Kenya.

According to Kaul, a guestionnaire is either administered
in person to the population under study, or 1t can be
mailed to the population being used for the study. Mailing
guestionnaires saves money and time which could be used
for travellinag; however, the mailed questionnaire may fail
to reach the individual it is intended for. and sometimes,
even if they reach the intended person, they might not be
returned to the researcher if he/she expects them to be
sent back to him/her through mailing. A questionnaire may
eitﬁer be closed-ended or open-ended. An open-ended
questionnaire gives the subject being interviewed room to
freely respond to the guestions in his/her words. The
closed-ended questionnaire permits the subject answering

the question(s) to give short answers (Kaul 1984, 173-6).

Chrisnall observes that if one employs either open—ended
or closed-ended questionnaire he/she should phrase the
guestions in a language that can easily be understood by

the person being interviewed. The information 1in the
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question must be clearly understood in the meaning aimed

at by the researcher.

The closed-ended guestionnaire must be specific and one
should use as few words as possible to formulate 1t.
Difficult guestions must be broken into series of short
and manageable questions. Similarly. the guestions must
not be hypothetical nor place too much strain on the minds

of the subject responding (Chrisnall 1921, 142-3).

Ndagi, in his book entitled Essentials of Research

Methodology for Nigerian Educators, gives the following

guidelines in the formulation of guestionnaires:

h The first guestionnaire item must arouse the interest
of the person being interviewed.

2. Bring the subject being interviewed from questions
which are easy to answer to the ones that are
difficult.

3. The individual being interviewed should not be
confronted by sudden and early reguest on personal
matters.

4., The one interviewed must not be asked to give answers
that might embarrass him/her without providing a
chance for giving explanation.

S Arrange the aquestionnaire in such a manner that the

one being interviewed will be in a position to move
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smoothly from one question to another (Ndagi 1984,

61-4).

Summary of Literature Review
Authors writing on the factors determining the selection
of teaching methods have a general consensus that the
concept of teaching, the amount of time available for a
lesson, content, and class size are some of the factors
that should serve as guide to lecturers in the selecting
of teaching methods. The researcher, therefore, sought to
find out whether the above mentioned factors were guiding
the lecturers in the selected theological colleges 1in
their selection of teaching methaods when teaching
Systematic Theoloagy. To collect data for this study, the
researcher used closed-ended questionnaire since it is

appropriate for collecting data for this type of research.



CHAPTER 3

METHODDL.OGY
This is a descriptive field study. The researcher aimed at
discovering factors which auide lecturers in selecting
teaching methods in the teachina of the Systematic

Theology in selected theolouical colleges in kenya.

Entry
The researcher obtained a letter of introduction from the
Academic Dean of the Nairobi Evangelical Graduate School
of Theology to each of the Academic Deans of the selected
theological colleges. A sample of this letter 1is in
Appendix A of the thesis. To collect the data for this
study ., the researcher used closed-ended aguestionnaire (see

Appendix B).

Population
For this study. there was only one type of populatién. It
was  made up of three lecturers teaching Systematic
Theology in the selected theological colleges in kenya.
The colleges were Kenya Highlands. Fast Africa School of
Theology and St. Paul’'s United Theological College. The
reason for selecting these colleges was that Nikobari's

research in these colleges had clearly demonstrated that

19



thers were certain teachina methods emploved iNa the
teaching of Systematic theoloay. namely education
objectives, lecture, auestion and imitation techniques
(Nikobari 1992, &4-469)., It was therefore, important to
find out the factors which were guidinag the lecturers in
these colleges 1n their selection of teaching methods as
they teach Systematic Theoloay. The findinags of this study
were aimed at revealing whether the lecturers who were
selected for this study were being gquided by some factors
which should guide lecturers as they select teachinag
methods. The study would also throw light to other
lecturers on some factors which should guide them as they

choose teaching methods.

bystematic Theology was also taken as the course to be
employed in discovering the factors acuiding lecturers in
their selection of teaching methods simply because 1t 1s

one of the courses common to the three colleges.

Since the course, Systematic Theology. is tauaht by a few
lecturers, there was no sampling of all the lecturers in
the selected theoleoagical colleaes for sampling is carvied
out when the total population being studied 1s too big and
must be carefully done so as to get careful representation

of the whole population (Best and Kahn 198%, 10-11).
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Instrument Desiogn
For this research, one instrument was employved in
aathering the data. This instrument was a closed-ended
aquestionnaire which the researcher administered directly
ta the lecturers teachinag Systematic Theoloay in the

cselected theologicael colleges in kenva.

The lecturers were requested to fill in the auestionnaire.
To save time and money. the researcher made an appointment
with the lecturer under study in e2ach college to discuss
the guestions sa as to help the lecturer 1o have a clear
understanding of the aquestions. To make sure that all the

gquestionnaires were retuwrned. the re

ii

aarcher aagreed on a
date to collect the completed questionnalre. The three
aquestionnaires which had been agiven to the lecturers were

filled in and the researcher collected them.

Jury Procedure
This part of instrument building deals directly with
validity and reliability. Validity is the ability of an
instrument to measure what 1t i1ntends to measure.
Reliability is the ability to assess clarity of the item
aver time (Best and Kahn 1989, 287). To achieve the Jury
Procedure. a lecturer teaching Systematic Theology at Pan
Africa Christian Colleas was given the gusstionnalre and

reguested to fill it. He was also requested to point out



areas which he could not understand and to aive his
sugaestions on how the guestionnaire could be improved.
After this. the sample qguestionnaire was collected from
the lecturer. The researcher then made corrections before
givinag the guestionnaires to the supervisor for final

corrections and approval.

Pilot Testing
After making sure that the instruments were reliable and
valid. the next step was to pre—-test them, to make sure
that they could actually work in the field. These
instrumeﬁts ware pre—tested with a lecturer teaching
Systematic Theology in Scott Theological College. This
lecturer was given the guestionnaire to find out whether
there was any problem with its Suitability and clsrity.
Accordina to the lecturer. there was no problem with the
gquestionnaire. The iInstrument was therefore considered

ready forAuse in the field for the research.

Research Design
The purpose of this study was to find out the factors that
guide lecturers in their selection of teaching methods in
the Systematic Theology course in selected theolegical
colleges in Kenva. To collect this, information, the

researcher used closed-ended guestionnaires.



Eoay
Methud of Data OHnalvsis
The i1nstrument for this study Was a4 closed-ended
guaestionnalre and 1t consisted of five i1tems seekinag to
find out factors which guide lecturers in their selection

of teachinag methods 1n Svstematic Theology course. The

questionnaires returned were codified and analysed.

Facrh of these study hypotheses were tested by the use of

their corresponding questibns which are in Appendix B:

Hypothesis L. concept of teaching: Questions L. 4, 8 and
12,

Hypothesis 2. amount of time availlable for a lessan:
GQuestions 7. 11. 14 and 16

Hypothesis 3. amount and type of content of lesson:
Questions 2. LG. 13 and L15.

-

Hypothesis 4. class size: Questions D, 6, 7 oand 19.

v

{

N
L

Hypothesis 5. teacher’ s skill: Questions 3, 17. 18 and

For each of the hypotheses. scores obtained were added up
and their averaye mean SCOres colculated. The
corresponding  conclusions were drawn. Far this study,
Likert oscale was used to help in determining whether a
facktor was or was not a guiding factor to the lecturers in
the selection of teaching methods as they taught
Systematic Theology in the selected theological colleges

inm Kenya. Nachamias and Nachamias describe the Likert
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scale as "a five point-continmnuum" (Machamias and Machamias
1976, 114). It presentse five expressiocns which are not

negotiable. These expressions are: agree, undecided,

strongly agree, dissgree, and strongly disagree.

For this five point-continuum, weights of S 4, 3, 2, 1
are assigned. The Likert concept with a broad range of
responses was employed because it reduces the possibility
for the respondent FO present a manipulated answer which
1s not true (Nachamias and Nachamias, Ibid.). Instead of
using the expressions: agree, undecided, disagree,
strongly agree, strongly disagree, such words as never
(1), rarely (2), sometimes (3, often (4), always (9),

were adapted for this study.

Scoring Procedure
For each question, SCOres wers as folliows: never (1),
rarely (23, sometimes (3), often {4 always (5. The
critical mean score for the five scores was 3.0. With the
aid of Nikobari's scoring procedure, it was decided
that, if the mean score of a given factor was 3.0 and
above, it was to be considered as one of the factors that
guides lecturers in the selection of the teesching methods
in Systematic Theology course in the gselected theological

colleges in Kenya. However, if another factor scored less



L0

than Z2.0. then 1t was considered as one of the factors
that did not determine the selection of teaching methods

in Systematic Theoloay course (Nikobari 1992. 56).



CHAPTER 4
FINDINGS AND DATA ONALYSIS
The purpose af this research was to find out factors which
guide the lecturers in their selection of teaching methods
in the teachinag of Systematic Theoloay in selected

theological colleges in kenya.

The factors which were considered were: the teacher ' s
concept  of teaching. amount of time available for a
lesson, amount and type of content, class size and

twacher s skilll

To achieve the aim of this study. five research questions
were generated from the literature review for each of the
research gquestions a hypothesis stated in a logical manner

was cast.

The researcher used closed-ended questionnaire to collect
data from the respondents. The guestionnalire returns ware

codified, classified and analysed accordinaly.

For this study. the hypotheses were tested by the use of
Fheir corresponding questionnaire items which are found In

Appendix B. However., confirmation or rejection of these

zZb



hypotheses could not  be sustained by any level of
certainty since the test of siagnificance was rnot

Perfurmed.

Teacher s Concept of Teaching
This area of focus souaht to find out whether the
teacher’' s concept of teaching is a aquiding factor to
him/her in his/her selection of a teaching method in the

teaching of Systematic Theoloagy course.

fuestionnaire items 1. 4., 8. and 12 were to answer
research question 1 and. at the same time, test the

related hypothesis (Hypothesis 1).

Ressarch Ouestion 1z Does the teacher’'s concept of
teaching guide him/her 1in the selection of teasching
metﬁod(e)? The related hypothesis was as follows:

Hypoﬁhesis Lz It is expected that in the teaching of
Systematic Theology course, the teacher’ s concept of

teaching will be & aguiding factor.

Ouestionnaire item 1 stated: "It is my responsibility as a

teacher to give students facts in the form of a lecture.”
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Table la: Teacher as one who agives Tactual Information 1In

lecture fTorm.

Lecturers responses Freguency Mean Score
N = 3
Never (1) O G
Rarely (2] O Q
Sometimes (3) 3 1.0
Often (4} 4 L.3
Always (9} 5) £u?
Total 12 4.0

The lecturers responses in form of mean scores in Table
la indicated the followinag: Sometimes, 1.0; Often, 1.3:

Always, 1.7. The mean score for item 1 1s 4.0.

Questionnaire item 4 stated: "I aim at helping my students

develop their potential/skill in a given lesson/course. "

Table lb: Teacher as one who seeks to develop student’s

skill.
Lecturers’ responses Freguency Mean Scaore
No= 3

Mavar (1) 0 O

Rarely (29 O O
Sometimes (3) O O

Often (4) 4 | R
Always (3) 10 3 ad

Total 14 4.6




The lecturers responses ag indicated 1in Table 1b are as

iy

follows: Often. a mean score of 1.3: Alwavys. a mean scoe

of Z.2. The mean score for item 4 1s 4.4,

Questionnaire item 8 stated: "I use the Lecture Method
because 1t enables me to aet over the material in a given

period. "

Table lc: Teacher as one who uses the lecture as a method

to get over the material in a given period .

Lecture’'s response Freauency Mean Score
N = 3

Never (1) O G

Rarely (2} O v
Sometimes (2 z O

Often (4 e Lud
Always (5) 5 L.7

Total 12 4.0

The lecturers’ responses as shown in Table lc in terms of
MEan SCOres  are asg Tollows: Sometimes, L.O: Often. 1.3;

Alwavs., L.7. The mean score Tor item & is 4.0.

Guestionnaire 12 stated: "Since students are responsible
for what they learn. as a teacher my aim is to help them

develop the ability to acauire information for i1mmediate



or future use."

Table ld: Teacher as one who aims at helpinag students

acauire information for now and future use.

Lectgrers' responses Freguenacy 1 Mean Score
N o= 3

Never (1) O | 0

Rarely (2} C O

Sometimes (3) Q O

Often (4} 4 13

Alwavys (3} 1o S

Total 14 4.6

From Table 1d, the lecturers’ responses  indicated the

following in form of mean scores as: Dften, 1.3: Always,

Jwd The mean score Taor item 12 is 4.6.

Findings of Research Guestion 1
Research Question 1 was stated: Does the teachers’
concept of teachinag guilde him/her 1in the selection of the
teaching method(s)?" The related h&pothesis was  as
follows: Hypothesis 1l: It 1is expected that 1in their
teaching of Systematic Theology coursé, the teacher’'s

concept of teaching will be a guiding factor.

This Research Question with the related fypothesis was
intended to find out whether a teachaer’'s concept of
teaching is a guiding factor in his/her selection of

teaching methods.
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Research Questiaon i WAS answered by the use of
guestionnaire items L. 4.8. and 12. These items score had
total seores  of 4.0, a.6, 4.0 and 4.6 respectively.
Research Question | scored a mean of 4.3 which 1is above
the critical mean of 3.0. From the findings. hypothesis 1

has been confirmed.

Discussion
From the findings. the lecturers’ selected for this study
indicated that they often considered concept of teaching
as they selected methods in their teaching of Systematic

Theology course.

The teacher’'s concept of teaching had a mean score of 4.0
which, according to our scoring procedure, is above the
critical mean of 2.0. It can therefore be concluded that
the.teacher’s concept of teaching is one af the guiding
factors to lecturers in their selection of teaching

methods as they teach Systematic Theology.

Amount of Time Available for a Lesson
Researh Question 2 was focused an finding out whether the
amount of time available for a lesson 1s & guide to the
selection of teaching method(s). Research Guestion 2: Does
the amount of time available for a lesson guide the

teacher in his/her selection of teaching method(s)?
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The related hypothesis was as follows: It is expected that
in the teaching of Systematic Thecoloay course, the amount
af time availlable for a lesson will be a gquiding factor.
Research Question 2 and hypothesis 2 were dealt with by
the use of questionnaire items 7., Ll. 14 and 1é6.
Questionnaire item 7 stated: "When I have 40-60 minutes. I

use question and answer method.”

Table 2a: 40-60 minutes as a guide to selection of a

method.
Lecturers’ responses Freaquency Mean Score
N = 3
Never (1} 1 0.3
Rarely (23 O G
Sometimes (3) & 2.0
Often (4) ] Q.0
Alwavys (5) O O
Total 3 2o
Lecturers’ responses as indicated in Table 2a are as

followsy Never, a mean score of 0.3; Sometimes, a mean

score of 2.0. Item 7 had a mean score of 2.3.

Questionnaire item L1 stated: "If I have 1 to 2 hours for

a lesson. I use Sermon Forum Method."



Table 2b:

L=-2 hours as a guide to selection of a method.
Lecturers’ responses Freguency Mean Score
N = 3
Never (1) O O
Rarely (2) Q e}
Sometimes (3) & 2:0
Often (4) QO O
Always (35) 5 1.6
Total 11 Sa6
Lecturers’ responses as indicated 1n Table 2b are as
follows: Sometimes. a mean score of Z2.0: Always, a mean
score of L.6. The mean score for item 11 is 3.6.
Questionnaire item 14 stated: "When I have 30-60 minutes
for teaching I use the Lecture Method."
Table 2c: S50-60 minutes as a guide to selection of a
method.
Lecturers’ responses Freguency Mean Score
N =3
Never (1) O O
Rarely (2) O QO
Sometimes (3) & 20
Often (4) O O
Always (95) = 1.6
Total 11 3.6




From

in mean SCcores

Liais

Questionnaire item 16 stated:

the above

The mean score

Table,

are a8

the teachers’
follows:

for 1tem 14 is

S4

iLF 3

responses as

Sometimes,

indicated

2.0 Alwavys,

I.b.

have 10O-30 minutes to

teach I use the Lecture Method."
Table 2d: 10-30 minutes as a gulde to selection of a
method.
Lecturers’ responses Freaguency Mean Score
N = 2

Never (1) O O

Rarely (2 O 0

Sometimes (3) b 2.0

Often (4) 4 1.3

Always (5) O 0O

Total 10 S5 S
Table 2d indicates that the lecturers’ responses in terms
of mean scores were: Sometimes, 2.0; Often, 1.3. Item 1é
Secored a mean of Z.35.

Findings of Researh Question 2

Research Question 2 stated: Does the amount of time
available guide the teacher in his/her selection of

teaching

method(s)? The related

hypothesis was as follows:



It 1s expected that Iin the teaching of Systematic Theoloay
course: the amount of time available for a given lesson
will be a guiding factor in the selection of a teachirg

meathod.

To answer Research Ouestion 2 and test the related
hypothesis Questionnaire items 7, 11, 14 and 16 were mwerg
formulated. For this Research Question, items 7, 11, 14
and l& scored average mean scores of 2.3, 3.6, 3.3 and 3.6
respectively. The average mean score for this factar
{amount of time available for é lesson) was 3.2, which is
above the critical mean of 3.0. The corresponding

hypothesis has thus been confirmed.

Discussian
The average mean score for research guestion 2 was 3.2,

which is above the critical mean of 3.0. Therefore, the
amount of time available for a lesson is one of the

guiding factors to the lecturers in their selection of

teaching methods.

Subject Content
The idea ‘of content focused on finding out whether the
amount and type of content for a lesson is a guide to

gelection of teaching methods.

Research Question 3 was stated: Does the amount and type
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of content of a lesson quide the lecturer in his/her
selection of teachina method(s)? The related hypothesis
was as follows: It is expected that in the teaching of
Svstematic Theology course, the amount and type of content
of the lesson will be a guiding factor. To answer Research
Question 32 and at the same time test Hypothesis 3.

auestionnaire ittems 2. 10, 13 and 15 were generated.

Questionnaire item 2 stated: "If the content is simple and

familiar to the learners, I use Open Discussion Method."

Table 3a: Simplicity and femiliarity of content as a guide

to selection of a method.

Lecturers’ responses Freguency Mean Score
N =3
Never (1) O O
Rarely (2) Q G
Sometimes (3) O Q
Often (4} g 2.7
Always (D) 5] 1.6
Total 13 4.3

The lecturers’ responses as indicated in Table Za in the
farm of mean scores are as follows: Often, 2.73 Always,

L.6: in total questionnaire item 2 had a mean score of



Questionnaire item 1O stated: “If I have a lot of content
to cover in a given period 1 use the Lecture Method."
iable b A lot of content as a guide to selection of a

method.

Lecturers’ responses Frequency Mean Score

M= 3

Never (1) O O

Rarely {2) ) QO

Sometimes (3) 3 1.0

Often (4) 8 . 257

Alwavys (35 O QO

Total 11 3.7
The Lecturers’ responses as indicated in Table 3b in the
form of mean scores are as follows: Sometimes, 1.03 Often,
2.7. OQuestionnaire item 1O had a total mean score of 3.7.
Questionnaire item 13 stated: "When the content of a

lesson is new to the students I use the Lecture Method."



Table 3c:

Newness

of

of a method.

the
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content as a quide to selection

Lecturers’ responses Frequency Mean Score
N = 3

Never (1) O O

Rarely (2) O o]
Sometimes (3) 3 1.0

Often (4) 8 2.6
Alwayvys (5 O )

Total 11 3.6

Lecturers’ responses 1in Table 3c have the following mean
scores: Rarely., L.0: Often, 2.6: total mean score for item
13 is 3.6.

Questionnaire item 15 stated: "If the content of the

subject is highly factual. I use the Discussion Method."

Table 3d: Highly factual content as a guide to selection

for a method.

lLecturers’ responses Freguency Mean Score
N =3

Never (1) o) Q

Rarely (2) 2 Oub
Sometimes (3) & 2.0
Often  (4) 0 0

Always (S) 9] 6]

Total 8 2.6
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Table 3d indicated the lecturers’ responses in form of
mean scores as follows: Rarely. 0.6&:3 Sometimes, 2.0. The

mean scare for iltem 19 is 2.6.

Findings of Research Question 3
Research Question 3 which stated: "Does the amount and
type of content of a lesson guide the teacher in his/her
celection of teaching method(s)" was meant to discover
whether the amount and type of’ content is one of the

factors that guides lecturers teaching Systematic Theology

course in their selection of teaching methods.

This research question and 1its related hypothesis were
tested by the use of questionnaire items 2, 10, 13 and 15.
These items had mean scores of 4.3, 3.6, 3.6, and 2.5
respectively. Research Question Z had an average mean

score of 3.5, which is well above our critical mean score

-

of 3.0. Hypothesis 3 also has been confirmed.

Discussion
The average mean for this factor (type and amount of
content) was 3.9, which is above our critical mean score
aof 3.0. Thus it éan be concluded that the type and amount
of content is one of the factors guiding lecturers in

their selection of a teaching method.
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Class Size
This area focrused on discovering whether the number of
learners in a class quides lecturers in their selection of
teachinag methods. Research Question 4 was stated thus: "Is
class size a guiding factor in the lecturer’'s selection of
teaching method(s)?" The related hypothesis was as
follows: It is expected that in the teaching of Systematic
Theology course. class size will be a guiding factor. The
above research gquestion and its related hypothesis were

tested with the aid of questionnaire items 5, 4, 9 and 19.

Questionnaire item 5 stated: "I use the Lecture Method

when I have 16-29% students in my class.”

Table 4a: 16-25 students in a class as a qguide to the

selection of a teaching method.

Lecturers’ responses Frequency Mean Score
N =3

Never (1) O O

Rarely (2) O 0
Sometimes (3] 3 1.0
Often (4) 4 1.3
Always (3) =) 17
Total 12 4,0

Lecturers’ responses as indicated in Table 4a in the form

of mean scores are as follows: Sometimes, 1.0: Often, : 0 5 -
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Always, L.7: the total mean score for item 9 is 4.0.

Duestionnaire item & was stated as follows: "When I have

fewer than ten students In class I use Discussion Method".

Table 4b: Fewer than ten students in a class as a guide to

selection of a teaching method.

Lecturers’ responses Freguency Mean Score
N o= 3

Never (1) O G

Rarely (23 O (]
Sometimes (2 O O

Often (4) 8 2.7
Always (9} 6 1«6
Total 13 4.3

From Table 4b the lecturers’ responses in the form of mean
scores are as follows: Often, 2.73 Always, l.6; item & in

general had a mean score of 4.3.

Questionnaire item 9 was stated as follows: "I1If my class

has about 6-10 students, I use the Lecture Method."
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Table de: 6-10 students in class as a quide to selection

of a teaching method.

Lecturers’ responses Freguency Mean Score
N =3

Never (1) O ]

Rarely (2} 2 0.7

Sometimes (3) & 1.0

Often (4) 4 1.3

Always (59 9] 4

Total 9 3.0

Lecturers’ responses as shown in Table A4c in the form of

mean scores are as follows: Rarely, 0.7: Sometimes, 1.0:

Dften., 1.3. Ouestionnaire item 9 had a mean score of 3.0.

Duestionnaire item 19 stated: "If I have 11-25 students in

class I use the Group Discussion Method."



Table 4d: 11-25 students in class as a guide to selection

of a teaching method.

Lecturers’ responses Fregquency Mean Score
N = 3

Never (1) O O

Rarely (2) O O
Sometimes (3] &5 2.0

Often (4) 4 e
Always (5) O O

Total 10 B D

Lecturers’ responses in Table 4d indicated in the form of
mean scores are as follows: Sometimes, 2.0 Often, 1.3

the overall mean score for item 19 is 3.3.

Findings of Research Question 4
Research guestion 4 was stated as: "“Is class size a factor
in the lecturer’ s selection of teaching method(s)?" and
the related hypothesis (Hypothesis 4),was stated as: "It
is expected that in the teaching of Systematic Theology
cCourse, class size will be a guiding factor." This
research question and its related hypothesis were out to
determine~whether or not class size was a guide to the
lecturers teaching Systematic Theology course in their

selection of teaching methods.
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Questionnaire items used Lo answer the research question
and also test the hypothesis were items 5, He P and 19,
These four items had mean scores of 4.0, 4.3, 3.0 and 3.3
respectively. The research guestion had an average mean

score of 3.2. Therefore, Hypothesis 4 has been confirmed.

Discussion
The average mean score for research aguestion 4 was 3.2.
This score is above the critical mean score for this
study. Therefore, this factor has gualified to be termed
as one of the factors guiding lecturers in their selection
of teaching methods as they teach the Systematic Theology

where in the selected theological colleges in Kenya.

Teacher s Skill
This factor (teachers’ skill) was aimed at finding out
whéther a teacher s skill is a guiding factor in his/her
selection of teaching methods. To achieve this, Research
Question (5) and the related hypothesis were generated.
Research Question 5 was stated as: "Does the teacher’s
skill guide the teacher in his/her selection of teaching
method(s)?2" The related hypothesis was as follows:
Hypothesis 3, "It is expected that in the teaching of
Systematic Theology course, the tea;her‘g skill will be a
guiding factor. Research Question 5 and Hypothesis 5 were

tested with the aid of items 3, 17, 18 and 20.
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Questionnaire 1item 3 owas stated as: T ouse the Lecture

Method because I handie 1t very effectively."”

Table Sa: Teacher s ability +to handle a teaching method

effectively as a auide to selection of a teaching

method.
Lecturer s responses Freguency Mean Score
N =3

Never (1) 0 (0]

Rarely {29 =2 O ol

Sometimes (3) ) 0

Often (4) 4 Lx3

Always (9) ' 5 L7

Tatal 1L 37

Lecturers’ responses as indicated in Table 3Sa are as

oy

follows: Rarely, a mean score of 0.7 and Always, 1.7. The

mean score for questionnaire item 3 is Swls

Questionnaire item 17 stated: "I use Question and Answer

Method because I am skilful at it."



Table Sb: Ski

of a teaching method.

1fulness of

aé

teacher as

a guide to selection

Lecturers’
N

responses

e

= 3

Freguency

Mean Score

Never (1) 1 0.3
Rarely (2) O O
HSometimes (3) O O
Often (4) 4 1.3
Always (9) 5 1.7
Total 10 3.3

Lecturers’
SCOres in Ta

Often, 1.3:; A

score of 3.3.

Questionnalire

teaching principles guides me in

methods."

responses are

ble OSb.

lways, ‘1.7.

item 18 was

indicated in

They are as

Questionnaire i1tem

stated thus:

follows:

form of mean

17 had a mean

knowledge of

the selection of tesching

Never, 0.3
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Table 5c: A teacher s knowledae of teaching principles as

a guide to selection of a teaching method.

Lecturers ' responses Fregquency Mean Score
N = 3

Never (1) O G

Rarely (2} 3 0
Sometimes (3) O O

Often (4) O O

Always (9) s 5.0

Total 19 5.0

From Table 5c, lecturers’ responses indicate Always. The

mean score for this item is 5.0.

Ouestionnaire item 20 was stated as follows: "That I have
plenty of experience as a teacher guides me in selecting

the method(s) I use in teaching."

Table 5d: Teacher s experience as a guide to selection of

a teaching method.

Lecturers’ responses Freguency : Mean Score
N = 3
Never (1) O O
Rarely (2) Q O
Sometimes (3) @) O
Often (4) 4 I o3
Always (D) 10 3.3
Total 14 4.6
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Lecturers’ responses shown in Table 5d have mean scores as
follows: Often., 1.3: Always., 3.3. Questionnaire item 20

had a mean score of 4.6,

Findings aof Research Question 5
Research Question 5 was stated: "Does the teacher’'s skill
quide the teacher in his/her selection of teaching
method(s)?'" The related hypothesis (5) which was stated
as: "It is expected that in the teaching of Systematic
Theology course, the teacher’'s skill will be a guiding
factor." The main aim of this research question and 1ts
related hypothesis was to discover whether a teacher’'s
skill is a guiding factor to him/her 1N his/her selectiaon

of a teaching method. In response to Research Ouestion 5,

questionnaire items 3, 17, 18 and 20 were used.

The four items received the following mean SsScores
respectively: 3.7, 5.0, 3.3 and 4.6. The research guestion
items had an average mean score of 4,15, Similarly.

-

hypothesis 5 has been confirmed.

Discussion
The teacher’'s skill factor had an aversge mean score of
4.15. This mean score is above the critical mean score of
3.0. With such findings it can be concluded that a

teacher’'s skill i one of the strongest guiding factors
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when selecting a teachina method.

Summary
The findings which have been presented in this chapter
have brought to  linht that the teacher’ s concept of

teaching, the amount and type of content for a lessaon,

gl

class size. amount of time available for a given lesson,
and the teacher’'s skill are some of the factors which have
aquided lecturers in their selection of teaching methods as

they taught Systematic Theology course in the selected

theological colleges 1in kKenya.

These conclusions, based on the findings, are corvoborated
by literature reviewed in Chapter 2. The teacher’'s concept
of teaching proved to be onz of the factors guiding
lecturers 1in their selection of teaching methods. This
sths that a teacher’'s understanding of what teaching 1is
often leads him/her in his/her choice of a teaching method

for a particular subject.

The amount of time available for a lessan has also been
seen to be a guide to the lecturers in their selectiaon of
teachinag methods. With such findings, one can assume that
the lecturers who have been selected for this study were

able to cover their content within the specified time for

the given content of Systematic Theology course.
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Literature demonstrates that when one has little Lime
he/she may use the lecture method to cover the content of
a given lesson. However, if one has a lot of time he may

use discussion method, aquestion and answer method, for

these are some of the methods which need a lot of time.

Class size was found to be one of the factors guiding the
lecturers in their selection of teaching methods.

fAccording  to  literature reviewaed. a teacher should
consider his/her class size as he/she selects the teaching
method(s). The reason being that some methods such as
discussion. question and answer are more effective with a
small number than with a large number in class. while a
method like lecture will be more effective with a large

number of students in a class.

The‘ amount and type of content has been endorsed as a
guide to the lecturers in their selection of teaching
methods. This aagrees with the 1itera£ure review. For
instance, if the content 1s new to the learners. it will
be presented effectively by the use of a lecture method.
Also. when the content is familiar to the learners the

lecturer may use the discssion method.
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Finally, the teacher’'s skill alseo proved to be one of the
quiding factors to the lecturers teaching Systematic
Theology in the selection of their teaching methods.
Literature reviewed makes it clear that a teacher can gain
teaching skills either through experience or by being

trained as a teacher.

It is clearly demonstrated from the findings that the
lecturers teaching the Systematic Theology course in the
selected theological colleges concur with the literature
review that there are factors which should guide the
lecturers in their selection of teaching methods as they
teach. It iz therefore important for the lecturers to
carefully select their teaching methods based on these and

other factors.

A1l the factors under study scored above 3.0, which is the
critical mean. hence indicating that the lecturers
considered all the factors studied in their selection of
teaching methods as they taught the Systematic Theology
course. However, the teacher’s concept of teaching and
teacher s skill scored mean averages of 4.0 and 4.15
respectively while time, caontent, class size score of 3.2,
2.5 and 3.2 respectively. This chows that although all the
factors guide the lectures in their 5elgction of teaching

methods, some factors such as the teacher’ s concept of



teachina and teacher s skill play a greater role than the
other three factors. It can be assumed that these two
factors are considered mostly by the lecturers selected
for this study as they choose their teaching methods in
their teaching of Systematic Theology in the selected

theological colleges in Kenva.



CHAPTER O
SUMMARY AND CONCLUSIONS
Purpose of the study
The purpose of this study was to find nut factors which
guide lecturers in their selection of teaching methods in
the teachinug of Systematic Theology course in selected

theological colleges in Kenvya.

The study was carried out by formulating and finding
answers to the following research gquestions (RO):

R L. Does the teacher’'s concept of teaching guide him/her
in the selection of the teaching method(s)?

RG 2. Does the amount of time available guide the teacher
in his/her selection of teaching method(s)?

RrRG 3. Does the amount and type of content of a lesson
quide the teacher in his/her selection of the teaching
method(s)?

RO 4. Is class size a qguide in the lecturer’ s selection of
teaching method(s)?

RQ 5. Does the teacher’'s skill guide the teacher in

his/her selection of teaching method(s)?

o4
(]
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Findings
For all the five qguestions 1in this study. the teacher’ s
concept of teachina. amount of time available. class size.
subject content as well as the teacher s skill proved to

be quiding factors. All the hvpotheses were confirmed.

Conclusions
The findings have revealed that lecturers of Systematic
Theology course in selected theological colleges do
consider certain factors in  the selection of their
teaching methods. These factors include: teacher s concept
of teachina. amount of time available. amount and tvope of

content. class size and the teacher s skill.

Recommendations to the Lecturers
From the findings and the literature reviewed for this
sthv. it is demonstrated that the lecturers need to
consider their concept of teaching as they select their
teaching methods. This 1s because Eha concept one holds
determines the type of a method that he/she will use. For
instance, if a lecturer holds that teaching is the
transimitting of knowledge he/she will use such a method
as lecture while if another holds that teaching is a means
of helping a learner develop skills he mavy choose to use
the discussion method. However. the researcher would like

to encourage the lecturers to consider the twa types of
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concepts as they select teaching methods. This will help
them to give the learnerse information as well as develop
their skills. At the same time the lecturers will be able

to adapt a variety uf teaching methods. hence the teaching

learning process will be enhanced.

The lecturers should also consider the amount of time
available for a lesson as they select their teaching
methods. For example, if one has little time, that 1is,

10-30 minutes for a lesson. the lecture method may be the
right method, for this method is appropriate when one has
little time for a lesson. However, if one has a lot of
time, that is, 60-75 minutes one can employ guestion and
answer or discussion methods. These methods are effective
when one has a lot of time. Failure to consider the amount
of time available when one is selecting a teaching me thod
ma; cause the lecturer not to cover the course content in

a given lesson.

The subject content to be taught also needs to be taken
into consideration as the lecturer selects his/her
teaching methods. This 1s because some me thods are more
effective with certain types of content while they may be
inappropriate when employed with other types. For example,
if the aim of the cbntent is towards the development of

practical skills. methods such as discussion, question and
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answer may be used other than the lecture method. But., i1f
the content i1is a lot or new to the lesarner. the lecture

method may be effective.

The lecturers are also exnected to consider class size as
they select theivr teaching methods for the number of the
learners 1in a class determine the type of teaching
method(s) to be used. For example. for a small class. that
15 . 2-9 learners., one  may use Group Discussion Method
while for a larae aroup (15 and above)., the Lecture Method

may be appropriate.

Finally. the teacher’ s skill should be considered as a
guidinag factor when the lecturers select their teaching
methods. s noted from literature review. lecturers
acguire their skills by being trained as teachers as well
as‘throuah teaching experience. [t is therefore important
for lecturers to receive training in teaching principles
for this will provide them with skills. At the same time
lecturers should consider what their experience  1n
teachina has tauaht them concerning what method(s) to use

in a given situation.

Recommendations {for further research
Selection of teaching methods is determined by several

factors some of which have been dealt with in this study
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see section on delimitations) while others have not. It
1s possible that factors which have not been considered by
the researcher may or may not be samonag the factors which
gulde the lecturers teachina Svystematic Theoloay course in
the selection of teachinag methods in selected theoloaical

colleaes in kenva.

It is recommended therefore that a study be carried out on
thesae other factors which include: age or maturity of the
learners. availability of eguipment, learning stvyles.

among others.

Since this study has been limited to the course of
Svystematic Theology. there is need for a research to be
carried out for all courses 1n Kenvan theolegical

colleges.
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APPENDIX B

QUEST IONNAIRLES

Mame of vour College:

Please. describe factors which determine vour cholce of
teaching method(s) as yvou teach Systematic Theoloagy course
in vour College. Answer by tickinag < > in the brackets

beside the appropriate answer.

Q. 1. It is my responsibility as a teacher to agive

students facts in the form of a Lecture.

L. Never < v
2. Rarely <

3. Sometimes < 2

s

4. Often <o

5. Alwavs <

a. Pa If the content is simple and familiar to the
learners, 1 use Open Discussion Method.
L. Never < o2

Rarely < o2

N

N

. Sometimes < >

4. Often < o>

Always <o

(9t



B. 3. 1 use
effectively.
L. MNever
2. Rarely
3. Sometimes
4., Often

. Always

the
% »
< >
< 2
P :;

Q. 4. I aim

potential/skill

1. Never

2. Rarely

“

Sometimes

4, Often

Alwavs

[61]

Q. 5. I use lLecture

my class.
1. Never
2. Rarely
Z. Sometimes
4, Often

5. Always

<D
< o2
< i

<
< >
< o2
& &
L

HU

Lecture Method because

at helpina my students

in a agiven lesson/course.

Method when I have 146-205

I handle 1t

develon

very

their

students in
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Q. 6. When I have fewer than ten students Iin a class. 1
use Discussion PFethod.

1. Never < v

Z. Rarely >

Z. Sometimes < >

4. Often

3. Alwavs

Q. 7. When I
Method.

1. Never

2. Raraely

2. Somelimes
4, Often

3. Always

0. é. I use

get over the

L.

Never
Rarely
Sometimes
Often

Always

have 40-60 minutes. I use Question and Answer

< 2
L
<y
<o

the Lecture Method because it enables me to
material in a given period.

<o



. 9., If my class has about &-10 students. I use Lecture

Method.

A

1. Never

Rarely < p

i

Z. Sometimes <

4, Often

A

-

5. Alwavys &, 2

Q. 10. If I have a lot of content to cover 1n a aiven

period. I use Lecture Method.

L. MNever < 2
2. Rarely <o
T. Sometimes < >
4. Often < >
5 Alwavs < 2

Q. 11. If I have | to 2 hours for a lesson. I use Sermon

Forum Method.

Ny

L. Never L4

A,
7

2. Rarely

7

T, Sometimes < 2

4. Often - < o2

5. Always < »
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Q. 12. Since students are responsible for what they learn.
as a teacher. my aim is to help them develop the ability
to acauire infarmation for immediate or future use.
1. Never < 2
2. Rarely
I. Sometimes <
4., Often G

9. Alwavs S

Q. 13. When the content of a lesson is new to students I

use Lecture Method.

L. Never < 2
2. Rarely < »
2. Sometimes < 2>
4, Often K
5. Always < >

Q. 14. When I have 50-60 minutes for teaching. I use

Lecture Method

L. Never <P
~

2. Rarely < >

3. Sometimes < 2

4, Often < v
5. Alwavs <0



Q. 15. If the

use Discussion

1. Never <
2. Rarely <
3. Sometimes «
4, Oftenr

5. Alwavs

Q. 1lé. If I
Method.

L. Never <
2. Rarely 8

2. Sometimes <
Often <
5. Alwavs <
I use

0. 17.

skilful at 1t.

e

Never

a8 ]
Fal

Rarely

(o

. Sometimes <

H

Often <

Always 4

(&1}
B

il

content of a subject 15

Method.

N

have 10-30 minutes to teach.

Question and Answer

I

Method because I

hiahly factual. I

use Lecture

am
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F. 18. My knowledage of teaching principles guides me in
the selection of teachinug methods.
L. Never <o
2. Rarely <

. Sometimes <

O

Of ten < >

5. Alwavys < @

Q. 19. If I have 11-295 students in class. 1 use Group

Discussion Method.

1. Never & 2
2. Rarely < 2
3. Sometimes < >
4. Often < 2
5. Alwavs < o2

Q. 20. That I have had plenty of experience as a teacher

guides me in selecting the method(s) I use in teaching.

L. Never < >
2. Rarely <z
. Sometimes < >
4. Often . C
5. Alwavys < >
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