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ABSTRACT

There are four major institutions that influence the educestion
values of the youth. They include the home, church, school znd
government. These institutions seem to encourage high private

returns to investment in educsation in Kenyva’'s education system.
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cated Kenyans who are not employved
gzin  are viewed as weird if not failures in life.
are Kenyans who expect schooling to equip the student with skills
he can transact in the labour market for financial gain nly.
There are also people known to read no more than a
newspaper after they acguire a job. Consegquently it is possible
that many university graduates will become functional illiterates

within their first five years out of school.

This could be at a great human, social and national expense as
the most important national resource gathers dust and cobwebs to
depreciate in premium. Though it is hard to achieve, Kenya’s
system of education should strive to develop the youth to be
fully integrated humans, dignified Kenyans and loyal citizens.

s
Education should be to discipline our minds into genuine morals,

P

both for our spiritual strength and a better and fuller life.

(1)

Even in the absence of abundant material <tThings the acguired
wiger way of living will not only suffice but also assist one to
make proper use of meagre resources. EBducation should be for

living not for making a living per se.

Education values have been shown to reflect the seismic contours

N

of the prevailing social ethos. We have shown’the primacy oI
economic importance of education in Kenya. This is where we have
argued with indignant vehemence that this apparent dominzsrnce need
not domineer Kenya’'s education scene. Further the wuse of
education to solve non-educational issues, though an effective
political weapon, compromises educational standards, values and

norms. Indiscriminate use of education to equalise regional

disparities antagonise education professicnalism.

Finally our schools seem to be training manpower rather than
educating the youth to fit into their nation, culture and
civilization. As a result it is postulated .that a major
educational paradigm shift is necessary if Kenya’s education 1is

to play its expected social role. B
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CHAPTER ONE: INTRODUCTION

EMENT _OF THE PROBLEM:
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that of the therapist is extricably
involved in the problem of values. The
school has alwaye been seen as one of the
means by which the culture transmits its
values from one generation to the next.
But now this process is in upheavals —

How are educators - how are Citizens - to

orient themselves in relation to this

complex and perplexing issue (Rogers,

1869,255)".
Since every education system is of necessity value laden many
have taken for granted that KXenva’s education system has
worthwhile values to be passed on to the youth of this nation.
Whatever these values are, has the system been transmitting them
well? Some oﬁservers of the Kenyans:educational scene have
guestioned its value system. Others have pointed an accusing
finger at the social set up, thgupolitical ethos and even our

colcnial past as culprits.

It is evidently clear that the traditional African

systems were harmonious with the respective peoples

systems.

The religious, the economic, socio-politic and a1l
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agpects of the African were in harmony with the values

Ovr schools seem to teach one

reality is guite a different t}

Since man both influences and is influenced by culture,

haeppens around him from childhood to adulthood and
perscnality problems attendant are crucial. The interplay of both
the ideal and manifest culture in our country seem to have a toll

on the Kenyan youth:

"We have created a culture of vioclence
and domination in society which influences
the youth toward violence rather than dialogue

and tolerance” (Nation, July 21, 1991).

This seems so despite the fact that four Commissions or Reports
on education have been produced within a space of twenty four
vears in an attempt to put our educatigp‘system on an even keel.
In those reports recommendations have been made to the Government
of Kenya in an attempt to senSitise it to the values and
conseguent 'moral paradigms that form as a resglt of a&alterations

of certain necessary social dynamics.

Further, Kenya“s Education has had an unnecessary tendency to

train rather than develop, provide manpower and not citizens.



Recently Kenya’s social character and behavioural standards have

taken & nosedive hence a guestion lingers as to whether <he

Kizito tragedy ie barcmetric of this shift.
Maya, Nation Education Editor Observes, "The vouths who have

perpetrated the crimes st St. Kizito are our children. It is the

soclety that has nurtured them and made them what they are.

that is why the truth behind the Kizito tragedy will hurt bec

society is to blame"” (Sunday Nation, July 21, 1991). Definitely
there is a tentative relativiesm slowly creeping into the culture

of this country and with it values have been tumbling down.

As a result of these recent developments a cuestion that now
looms larger than previously acknowledged is: What values is our
education system perpetuating? What political and social
environments have we availed to facilitate these wvalues? Is Dr

Joseph Aluoch, right when he says:-

"A few people in positions of political
leadership seem to promote and encourage
resolut&on of problems violently which
is picked’ up by the children" (Sunday

Nation, July 21 1881).

2,

He is in a position to know because he is treating casualties of
this political ethos every day. Observers have decried the

gociation of education with employment and high monetary

il

returns.

It has attempted 1o our peorle to foreign tastes and
T . 1 v ey ¥ e e S e s e ~n v
lifestyles 01 enculturating them to their rich cultural

The result is frustration to both the Geovernment
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he death of nineteen girls from Saint Kizito Secondary School on
the fateful mnight of 14th July 1991 from physical and sexusl
sszault by their male collezgues immortalised the question of our
educational values than ever before. One Columnist fumed, "It 'is
unbelievable and too horrendous to contemplate that students can
rape and kill their sisters with whom they share the same deske"
Sunday Nation, July 21, 1991). Later on another Girls~ school
in Nyeri District was guarded by the police throughout the night

against a possible similar threat.

The Kenyan society has witnessed cases of indiscipline such
as students deserting their school durigg the night after
setting the premises ablaze.

P

Parents, the Government and the Church do not seem to have been

active enough in the molding of the right values and Standards

hence some blame lies at their doorsteps.



The prominence ¢f the economic
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drive that has gone far in shaping & national worldview.
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worldview has been used as a political weapon with disastrous

effects: -

1) Education hes been adversely defined in economic term

0]
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The end result 1s that education professiconalism has bteen
compromised greatly. Infact politicians have taken over the
drawing of education policies and their implementation from

educators.
SIGNIFICANCE QF THE STUDY

The Sagini Committee formed by President Moi to investigate the
cause of both the St. Kizito tragedy and the general breakdown of
student discipline in Kenya underlines the seriousness of this
study.
an

However, the stugy of values is more effective and solves the
root cause of the problems rathem- than waiting‘to deal with the
indiscipline. This study intends to adopi a definition of
education that is larger than mere schooling Lence values are

transmitted in and out of school premises.

The Onus oI nurturing the youth educationally has Tbeen

largely on the shoulders of the teachers. This study

gshow that the gosls and cbjectives of Kenvae's education

though noble ss shown in the four reports cannot be complich

by teachers zlone.

It is possible that the vealue system postulated by these reports

will remain a dream if the values enshrined in the curricula, the
reople who are supposed to interpret them into lessons, the
classroom teacher -student experiences and the general social-
political environment are not sensitised to the monumental
responsibility of this generation rassing worthy while values to

the next. This is necessary since:

“"The world culture, in all its aspects, seems
increasingly scientific and relativistic, and the
rigid, absolute views on values that come to us
from the past appear anachronistic”

(Rogers, 1869,258).

N %
What is more we have come far to realise that money is not what

makes one fulfilled. Though Sessional Paper No. 10 was well

S
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meant it has inflicted wuntold harm on Kenya’s educational
heritage. We need to acknowledge that education should serve a

more social purpose than an econcmic one.



to make pecple men
communities. They were not
in a large economic Machine. However we must guard against the
anachronistic texture of much of what goes for African traditicn

education. For instance., its inhibitive reliance on the past.

he study will highli

some glaring inconsistenciez but wil

i

cal with the whole of the education svetem.
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study will use

illustrate the point.

Further, the study will not deal with the recommendations of <the
four Education Reports chronologically (1264, 1878, 19”1 and
1888) rather recommendations and citations will be interspersed
randomly where they are relevant to the context. It will not
attempt to know what every teacher should inculcate in his

students because:

“Firstly, no one knows very much about the
nature of the gualities which are to be
fostered, or how progress towards them is
to be assessed and credentialled”™ (Skilbeck,
1984,26).
Rather we can only attempt to harmonise educational values and
the needs of society as postulated in the four+Education Reports
instituted by the Kenva Government. This is so because:-
"A good quality education is one that best
fulfils the objective entertzined of an ideal
education” (Akinpelu, 1981,224).

11



education we will rely, to some extent, on the

DEFINITIONS OQF TERMS

Education:

According to Websters”™ Third

education is defined as the:

"Act or process of rearing or bringing up .

The act or process of providing with knowledge

]
bosk

111, competence or desirsble gualities of

behaviocur or character .

It is interesting that people of different persuasions define

education differently. Francis Brown says of the bias;

"Education has been defined many times by many
persons. Each definition reflects either the
personal point of view of the individual or that of
the field of knowledge of which is an exponent”
(Brown, 1954,185).

N %

That is why an educational anthropologist like George F. Kneller

.

defines it thus;

"It is the inculcation in each generation of
certain knowledge, skills and attitudes by means

of institutions such as schools, deliberately

n

created for this end” (Kneller, 1865,11).

et
[N)

The <traditional elder will pass on the wisdom of the

reychologist like Dr. Kabithe will desire to educate the

the wvalues of each exponent are evident in <the

Again, Webster’s Third New Internaticnal Dicticnary

"A relative worth, utility or importance;

4]
h

degree of excellence; Status in a scale o
preference - we know the value of a thing

by the way it is sought, shunned, protected.”

When value is used as a synonym of worth in Webster’s Dictionary

there is an inference of both objectivity and subjectivity;

“Value and worth are frequently differentiated
more offen by the demands ofadidiom than by
difference” in meaning or connotation. Value may
sometimes suggest an evgluation made from an
igdividual or specific point of view or in an

individual or specific situation.’

13
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Value Svstem:
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ot

e Y m i q -~ ~ «
thi 5 ~ 5 ok 5 relations. No wonder paragraph twelve of the Ominde Commi

)
U]
s
o
C
a
=
£
o
@
o

. L. . . X o . . ) recommended that:-
individual’s or institution’s worldview. How he relates to

others and the general environment. "We must make a determined effort to
S — blunt the edge of competition, for we

. cannot bui i “fai #an
In Sessional Paper Number Ten of 1864 that spelt ocut Government = uild a nation out of “failures

Kenya G
programmes and policies paragraph number eleven on Education and ( s overnment 1964 Para,12,).

Training advanced in part: Ten vyears later the Gachathi Report acknowledged that Kenya’'s
"At Kenya’'s stage of development, education is educational value base was economic to the detriment of many
much more an economic than a social service. It is other related social values. Infact the view of the committes
our principal means for relieving the shortage of that drew the Gachathi Report said it clearly:
domestic sgilled manpower and e;;alizing economic -

"That many of the problems that has
opportunities among all ciifizens” (Kenya Govt. b - o

m

‘ subsequently confronted the country in relatio
1964, 38). ' - o

ot
o]

) & education derive from the momentum gre*ted by the
The next four paragraphs in the Sessional Paper emphasised the - ¥ !

N L ) _ . L high economic returns that have been expected from
economic at the expense of the social. Paragraphs 112, 1153,

. formal education” (Kenya Government 1876, 11).

s
o

nd 115 reiterated the Government commitment to enhance

econcomic development using the “able tool” of educati

O
3
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and only by way of inference has been

of education
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economic

employment is not principally for monetary gain).
idealistic values as good citizenship, promotion ofi African
Culture, patriotism, mindfulness of others”™ welfare et

often to the exclusion of the more mundane values we

operating from government oifice to the mannerisms at home. In
an attempt to shift Kenya’'s education system from this value base

the Gachathi Report recommended,

"“This can only be achieved if the wvalues,
azspirations, motivations, bheliefs and choices

of the core society are taken into consideration
in national development process"” (Kenya Government

1976, 11). A

-

To altar how people judge the go®d and the besutiful, what they
zspire to be, what mzkes them ao what they do is critical. To
influence their beliefs and choices as a résuit of such beliefs
is fundamental. This is to change how they look out at the world

3 . e 3 Y s e
in relation to themselves. This amounts to attempt to change

o
o]

a peorles” worldview!

16

According to the Kamunge Report (1888)
Parzgrarh 3.2 "The philosophy of education
must zlwave be in consconance with nationsal
rphilosorhy in order for education and
training tc contribute positively to

nationsl development."

Assuming that our Naticnal rhilosorhy is ckay-hence its
educational derivative is rraiseworthy, why are ocur educaticnal
values suspect? Since it is a standard practice sll over the
world that every educational rhilosophy is derived from the
national philosophy what is wrong with Kenyva“s educational value

system?

At the outset, R.S. Peters is categorical that wvalues are

involved in the transmission of knowledge.

"Values of course, are involved in the
transaction: if they were not it would
mnot be called “education”” (Frankena,

1965,49).
LN

Infact whatever ~:ta}:es place in the school is all wvalue laden.
Even what is deliberately omitted communicates a certain value
bizs so that both the explicit and the implieit curricula are

important.
"The values that teachers carry into the
classroom matter far more than the curriculum
they follow" (Wilhoit, 1988,13).

17



though having much in
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continuum.

While the Western type of education is involved with naturs]

]

phenomena and the individual, the traditional education “values

relations and socizl harmony. This is, for

example, illustrated well in the Gikuyu traditional education.

he author of Facing Mount Kenva (1961) says:

"It is with personal relations rather than with
natural phenomena, that the Gikuyu education is
concerned right from the very beginning”

(Kenyatta, 1961, 106).

This is in'collision course with the western pattern of education
where "The ultiméte end of education comgerns the human person in
his personal life and spiritual progress not in his relationship
to the social environment” (Frank;;a, 1865, 41). The individual
is the centre of all educational endsavours. .To say the least,

therefore, the value implications are immense. Unfortunately the

issue of educational values is more complex than that.

18

plugged into art, drama and environmental instructions if one is

ideologically inclined to progressivism as cpposed to the
rationalist who will emphasise science, history eand geometry for
his cognitive benefit. No wonder then that ths most recent arena
of solving educational problems is in the axiological aspect of
education. This is because Education has an inherent duty to
pass on the social norms to the people. It is sﬁpposed to assist
every incoming generation to cope with the standards, norms,
expectations and the tasks of the respective culture. The
normative nature of education and its influence on culture is
evident. A culture that attempts to survive without education

a4 a
might socon die.

.

"If this is so, then, one of the urgent tasks

Fh

confronting education and doubtless its single most
perplexing one, is to face its problems in the
market place of v%lues where if anywhere ghe
trazffic of education and of culture meet and

intermingle” (Bramesld, 1857,13)

19
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METHODOLOGY i

The author’s experience as a high chool teacher of social

m

education and ethics, which sensitised him to the issue of

values, was of great help.

The Kenva National Union of Teachers provided relevant documents

P
&

on the eachers” Code of conduct. Government Printers was

visited to provide relevant publications including the four
Education Reports (1964, 1976, 1881 & 1988), the KANU Manifesto,

Sessional Paper No. 10 et cetra.

For curriculum issues the author visited Kenya Institute of
Education which 1is a centre for Curriculum Development and
Research. Meanwhile Kenya Education Staff Training Institute was
used to delve into the values teachers ;re encouraged to

take to their classes.



Deliberate references
specifically to galvanise the contemporaneity of the
result a number of newspaper cuttings especially THE

and BLACKBOARD by Wahome Mutshi and Wamshiu Muyva

were employed.

he suthor interviewed

Jollege on their views on e

Counselling
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Department
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formation on the values

3N

Nnewspapers

o
@
Il
0
jan
m
31
w
@
N
a

and magazines

¢}

\)

tudy. As
WAY I SEE 1T

respectively

CHAPTER TWO

WHAT 1S AN EDUCATIORAL VALUE

Cne of the most inescapsbtle issues in education is that of
values It is zs wide as it is controversial and as recesssry oo

‘om  the individual worth education has in making the student
literate or a better citizen, to the socioc-economic input it
makes to the nation the importance of education is evident
Educational values weave their presence firmly throughout the
education system with an evident spill over into the community

eginning right from the classroom lessons differen
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content has particular educational benefit to the student.
History «can help students make reasoned judgements from the
vantage point of hindsight. Geography can reveal how people do or
can relate to places. Mathematics insist on truth for its own
sake, and as Bryan Wilson has shown in Values Across the
Curriculum (1986), teaches the student that the authority of

learning lies within the subject and not the teacher. Physical

education has aesthetic, leisure or recreactional worth. Finally

-0

cience subjects help us underetand the structure and dynamics of
nature and how it can be harnessed to serve man. The exemplary

life of a teacher in and out of the class and how he conducts

himself in society communicates certasin values to the studen

+



etudent more than the explicit curriculum. Whether the teach
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need to say in as many words, his actions speak better

words. Another srea where education values are transmitted i
the way the school affairs are managed. How those in authority
relate to the students has value connctations. For example in a

y structure, communication is
impaired by bureaucratic red tape. The common student finds it &
bit difficult +to reach his headmaster. This tells the student
what teachers think of them and if there is no forum for dialogue
then pent up anger can be vented through many a confrontational
avenues including strikes. This lack of forum for dialogue is
the =situation that obtains when a school is run like a cloeed
shop! However if democracy is practised in school then we expect
patience, respect for other people’s opinions and a give-and-take
atmosphere to prevail as opposed to intolerénce and a know-it-all

attitude.

Above all these when school learning correlates with the socizl

environment education becomes meaningful and integrative.

-

&

Defining Values

L
b

5 and the whole
this affects the stu

"Whatever is presented to students by
teachers and schools which affects or
intends to affect their ways of
behaving, thinking and decision-making
in regard to their conduct and attitudes
towards themselves, other people and the
communities they inhabit"” (Tomlinson &
Quinton, 1986, 140).
Mathematics 1is an interesting subject to ascertain values from
because of its objective nature: Apart from the obvious

advantage of the aptitude of numerscy, it is an exemplary

H

illustration of inherent wvalues. It demands &a sense o

exactitude, a knack for proof and . validation, love for truth and

]

sheer objectivity. It does not matter who is doing mathematics;
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ften, the same value demands come into play. Hence a s

exercised in mathematical logic will often ask for proof and tend

to be systematic.



However the curriculum developer, th
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(Kenya Government, 1884,3)

113 i z £ i = h urpose of
Thie is a very utilitarian way of looking at the ' purp )

education but still important to the one advocating it. Brian
Allison in the book, Vaslues Across the Curriculum (1986) however,
is of the view that Art and Design in a sense reflect a peoples”
world view.

It is here that their attitudes, aspirations, beliefs and values
are represented in visual forms. These forms include statues,
jewellery, pictures, sculptures, their clothes, home implements
etcetra. This can be illustrated with the Maasai people who have
a liking for blue and red or white. This would represent the
open blue sky in the savannah where they live. Red would
indicate the blood and white the milk they mix for consumption.
Further even flags, medals, monuments and buildings dedicated to
certain movements with commemorative intentions reflect
struggles, the heritage and values of the pebple.

zB

the ©.4.4. education system sees Art, Craft and Desigr

5S & ancther view is
more

il

& a cultural
outlet for expressing themselves even in religious matter,
politics and other forms of communication.

Further when we talk of values we are advancing our belief
preference or ideal of what should be or should not be. We =cre
presenting what we think should be or ought to be standard and
worth while. We are advancing the most important assumptions
about how life ocught to be. We are projecting our worldview and
bias in as much as life is concerned. And because education is

both & preparation for adult life and involves the breadth and

length of life it relates to education. Very naturally this
forms the matrix for education practice.
27
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rractice”

the moral and amoral or immoral, the beasutiful
and  ugly, the virtucus and the contemptible, the religious and
the irreligious and even lately the African and the non-African.
These give a framework or skeleton into which flesh can be added.
These offer directions for education and when the tone, mood,
spirit of education diverts from the framework or matrix we can

tell.

Technical Definition:
The guidance given includes the direction of morality, the
emphasis and focus of the curriculum, as well as the colour and
tone of our attitudes.
Milton Rokeach, is quoted by M. 0. Smith sayving:

"A value is an enduring belief, that a specific

mode of conduct or end-state of existence is

or soci

Ul

peresonall

1ly prefersble to an opposite

«

cr converse mode of conduct or end-state of

existence” (Smith, 1977,224).

S0, values are stable to allow for continuity of human

while tending to be flexible +to account for che

[

zriocther. For instance sccording to Dr. D. W. Kabithe, a

psychologist:

"One of the major values of education is
to allow individual citizens to be flexible
in order to accept meaningful changes of

modern life" (Industrial psychology. Vol.l1l No.10).

The willingness to change of an educated person-makes him versatile
Dr. Kabithe describes this as avoiding functional fixedness where on
believes that we should do things as we have always done in the past
Further, such individuals are unable to postulate - the ability t
cast their mental eyes beyond themselves and their immediat
situations. Rokeach’s perspective of values refers to a "mode o
conduct” or "end-state of existence” which can be, say rote learnin
a8 opposed to knowing how to learg. Either of the mode of learnin
has a value -laden educational implication. An end-state of existenc
would apply to a situ§pion where the education process has convinced

student that it is better to be dishonest but rich rather than hones

m

and of average means.

SN
w



¢ in his immedizte social envirconment. The process continues
adinfinitum Conseguent to this "the developuent of values is

primarily a sociolization process; the influence of society upon
the individuasl determines the proliferation of values. Thus it
1 not surprising that the modes of life deemed desirable by
individvals are generally the modes of life apprcved in the
ulture to which they belong” (Connect, vol.XI, No.3). Luckily
culture does not affect us egually in this regard. 2s a result
though we might have some things we regard as educationally

worthwhile in life the order of priority varies.

As & result our value system differs significantly from that of
people in the same community. History of different cultures
evidences that Germany produced a Nazi murderer, Greece gave the
world famous philosophers while the dark zges contributed the
medieval knight; no doubt the prevailing ethos instilled certain

ideals and norms rather than others.

However when the Nazi were terrorising Europe there were Germans
who were hiding endangered Jews, Greece had its Spartan soldiers
while the medieval knights were interspersed with ascetic monks

and famous religious hermits like Saint Francis of Assiss. An
sppropriate African example is the Kikuyu christian converts who
thrived inspite of the Mau Mau infested Central Province of

Kenva.

w0
ay

Organismic Wisdom and Postulation

The child be

3
)

a clear idea of values unadulterated by the valuir

T

1is  environment. “The living human being has at s a
ciear approach to values. She prefers some things and
experiences and rejects others. We can infer from studying her

behaviour that she prefers those experiences which maintain,
enhance or actualise her organism and rejects those which do not
serve this end"” (Rogers, 1969, 257). But slowly by slowly the
individual begins to learn the values of others and adopts them
to suit standards already set by the social, economic and

political environment prevalent at the time and place.

As a result the centre of their Jjudeging the important, the
beautiful and the good changes from the self to “worthy others
who include parents, teachers and opinion leaders. This causes
Carl Rogers to lament what he calls "divorcing ourselves from

ourselves" by practising what is fundamentally discrepant with

what we really are experiencing.
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This humanist asserts t© s}
love, approval and esteem the individuz
of evaluation that was his at first and gives it to others. He

then learns the good, the lovely and beautiful from others rather
than from his "organismic wisdom”. What society deems good and

worthwhile Tbecomes his ideal standard and rather then his own

those who are guided by the internal mechanism Carl Rogers is
referring to here as an organically built in way of judging the

trivial and the worthwhile.

Probably this is why Dr. Kabithe is clearly of the idea that

education eguips people to see farther than themselves when he

"It has been found that limited understanding
rrevents an individual from applying the principle
of postulation. The principle involves evaluation

of results of an action before the action is taken.

o)
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i

education.

knowledge

e modern age where speed, invention and progress have the p

eminence. But it is not the only one.

Education transmits prevailing cultural values as a way of
sustaining the good, the virtuous and the beautiful in the
prevailing culture. Further the sustenaince of the social
structure and function of any society need proper management of
public affairs including the use and sharing of power and

authority.

These are essentizls of public order and social harmony that oils
the cogs of cultural continuity. That is why education is deeply

rocted in culture and are actually two sides of the same coin.

As & matter of fact education is conducted within a certain

cultural context.

)
o

act culture provides both the content and

context of education.

)
[



One is tempted to tag on Rogers  assertion to make the point that

education is as much a social function as it 1is =&

]

function. It is M.V.C. Jeffreys, the EBritish moral educ
who said almost as much. He volunteered that although education
is properly thought of in terms of personal growth it is also
right to look at it as a social instrument of both reproduction
and sustenance. Culture here produces after its own kind while
feeding and keeping its structures intact. Much more, culture
gives both the agenda of education, and the context or Matrix in
which education is conducted as Brameld has said above.

Therefore Jeffrey concludes:

Education therefore cannot be conducted
in vacuo. What we believe about education

implicates our beliefs about everything else.

)
SN

+he implicetions of this statement are immense as far as
ation are concerned in Kenya. Since education doss 1ot

the values Kenva’'s education system emphasises. At the pain of
repetition the importance of education tells much of structure,
dynamics and the world view of the subject people. The cultural
matrix has the home, school, church, mass media and the
government of the day. The influence of the government will have
such factors as politics, economy and the social structure or
environment. All these factors in one way or another have an
influence on the educational good, the beautiful and the moral

that society would like to be passed onto the youth.

TYPES OF EDUCATIONAL VALUES




the valuers influence co¢r bias and as a result 1t 1is s&always
objectively there. Other times the worth is szid to be in the

"object or ckjective” of the educational process. In this
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nal material or activity is
reading his own value into the curriculum rather than it having
been there all along or even being there in the {first place
independent of his projection. However, in the view of J.S.
Brubacher there is a middle-of- the-road view. This can be
expressed as follows: .

"Instead of locating the wellspring of

values in ei;her the subject or the object

of the educational process, it describes

valuation as the product of & relation

between them' (Brubacher, 1962,173).

All these seem to indicate a measure of both subject
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relativity in that there is no particular standard way
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classifying values. Yet th
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re are certain indicators that csa

help us to determine the type of valu
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Extrinsic & Intrinsic Values

z higher institution where one will take

A  student takes a combinetion of chemistry, biology and physics

Q
3
3
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ot
3

iematics to Jjoin medical school to study medicine.

The four courses are a means to an end rather than an end in

U]

themselves. Or the Gikuvu initiation into manhood so that one
can marry, own property and join the ranks of those respected in
society as “men”. Secondly but not secondarily are intrinsic
values whose worth is inherent in themselves 1like physical
education. The participant enjoys physical, fitness, appreciates
the ensuing recreation to instrumental music Jjust to appreciate
the beats and the resultant melody. It is the one who reads a
novel who’enjoys the intrigue, the plot and the emotional turmoil
of & trasgic thriller as an end in itself since he is not taking
zn exam in literature. This is intrinsic value. In other words
intrinsic values are terminal rather‘than instrumental to some

other worth. Chinua Achebe presents an example of an intrinsic

ficizls of the Umuofia progressive Union.
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value as perceived by o
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Recycling Values:

i

while some of
England. I > in contirast to the secretary of the unicn irc lude being punct onies Just as = wav : life. In

Iy the same way a value termed terminal can be recycled to
re about the hot weather that diciate
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produce another value. In which case then what was termsd an end

clothing nor the fact that when cne uses a

in itself turned out instrumsntal to another value. For example,
is to communicate. To these Umuofians the use of bombastic words

one  who 128 studied medicine can decide to make it a means to

3

@

was necessary to impress rather than merely communicate. h

Lt}

becoming a successful missionary in an area where there are no
importance of education was to show off in pomp and pageant

doctors. Treating physical sickness can be a way of gaining
rather than simply serve. Education was (in a2 way) an end in

access to attend to their spiritual sickness. Commenting on this
itself rather than a means to an end of service to their fellow

Milton Rokeach says:

Nigeriasns. Luckily, to Obi English was a medium of communication

rather than

As z result

benefit him

here are two

value of edu

sel

merely passing on a message about the communicator.

he spoke simply and clearly to the chagrin of his
saw his education as a means of service not merely to

a person (though he did later). In reality

(=)

a

@

contrasting views of the worth of education. Obi‘s

cation was instrumental to an end of service to his

W
o

"It may well be that one terminal value,

o defined, is instrumental to another

w

terminal v or that one instrumental

value is instrumental to another instrumental

value" (Rokesch, 1972, 230).
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Kenya so expensive

Nation, Jan. 1Sth 1882). .
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In the article a Mrs Mremwa with a three year daughter in St.

Christopher Preparatory School in Nair
the qualities of this school. "I like
very clean and children are very happy.
and ensure the child learns quickly."”

school and the daughter’s happiness

vear she will pay, all things being e

thousand five hundred shillings. Incid

40

education is to gqualify pupils for

obi is guoted enumerating
this school because it is
The teachers are trained
The cleanliness of the

make Mrs Mremwa Justify
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entally the major purposes

According to the pupil "they were busy preparing for their exsms"
&

2lams

(Sunday Nation, Jan 19, 1882). This is in contrast to what Mrs
Mremwa said of St. Christopher’s school. "The

children are also taught swimming besides being involved in other
regular games." Here we see a clear education watershed. Mrs
Mremwa recognises the socialising effect of the school hence the
values of cleanliness and happiness are desirable. The parents
who took their children to Kibera Olympic got them stuffed with
knowledge whether they had recreational facilities or not.
Granted the Kibera pupills made it to some of the best high
schools, their peychomotor develo?mental aptitudes were not
exploited and probably got impaired. Yet their parents were
fulfilled because they attained good academic grades that are

currently being use« in Xenya as a
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slot to ensure their chil got the best.
Preparetory schools now =
thousand shillings a y=ar.

i

’,

Jan. 18, 18382).
This might ke on the lower scale because as we heard from Mrs
Mremwa 5t. Christopher charges thirteen thousand five

shillings per year. Things will not he any easier in primary

schools where education is supposedly free. Instead rparents
need to safety belts. "If a1l things

the same, that is the fees remained constant, and without
considering other expenses like of books, transport, food and
extra-curriculum activities, then a parent would expect to pay at
lesst ninety six thousand shillings to educate a child from
standard one to standard eight", observes the same article.
Since fhings might not remain the same when we read national and
international economic trends we need to appreciate the reasons
for the new found prominence eduvcation has attained lately in

Kenva. The exercise will shed light on new values attributable

ct

o education in this country.
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Value System:

the school. the family and tribe were also B
P Ao 2 s B - ey s s s e s - s
the young into his status and role in society, now, We

Socliety

the role of erecting

him & =status in society and by implication influences
individual a&achievement. According to Goslin as the student is
away Zfrom home most of his waking hours and as new figures are
added to the circle of significant others surrocunding the child -
his teacher his classmates, perhaps certain television
rerscnalities - the resulting influences on his behaviocur becomes
increasingly diverse and complex. The possibility of conflict in
the emulated behaviours is also increased and the child must face
the task of ranking the people with whom he deals consciously or
vnconscicusly in order of priority. At the end of. the day the
school hes the greatest influence on the shape and character of

the pupils”® value svetem. His world view, likes and dis

extent. An interesting easpect of education




to result from formal

- Among other importance of educatio

Proper mannerisms and refined deportment, respect for oth

people and their views even when in complete contreast

theirs. Thus one is able to relate with recple of different
shades or persuasions. This widening of personal horizon is
viewed as advancement hence education for Progress and

development.

Finally individuals make a community who also form a collective
ratioﬁale for education. M.V.C. Jeffreys in his book The Aims of
Education (1972) observes that educaticn is a social instrument.
“"Although education is properly thought of in terms of ersonal
growth, it is equally valid to look at education as a eial

instrument. Education, That is to say, is the community’s means

w

of doing something with its heritage of knowledge, ides and

attitudes"” (Jefferys, 1972, 8).

We have argued that education is an enterprise of values; an

endeavour to initiate the young into their respective culiure.

It is to nurture them into worthy members of that
eguipped with the good, the beautiful, the virtuous and the

valuable. This is no doubt a moral exercise.

For instance in the author’s culture when you say one is educated
it 1is synonymous to conversion to Christianity. Infact this
ethnic‘ group has the same word for education and conversion to
the Christian faith. Among the Eikuyu “Guthoma” is to read or be
educated as much as it is to become a christian. In a wayv then
when we say one is educated we are appraising that individusl.

Hence "Education is an evaluative term. To refer to someone as

n certain aspects’” (Tomlinson &
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183). To professor Akinpelu an educated person should have
skille &and knowledge to earn his livelihood, be =able to
participate in decision making for his own good and that of his
community. He <chould be of good character and engender happy

relaticns with others while leading a gualitative life in as much
8 1t would be moral by the standards of his culture. He will
demonstrate with ease the possession of the ability to be

involved in what that society considers as worthwhile activities.
Role of Education Values in Society

Further education is to shape individual lives who will in return
determine the kind of society that the respective people are

going to have. It is education that will determine, to a large

extent, how that society will produce itself culturally, while

relation to others.

ndicating how it will sustain itself both as an entity and in

To Richard Pring in Values Acrocss the
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As he learns to manipulate the environment for hie

his share to the communal pocl

ined by the educational values he has imbibed.

If he lesrned to cooperate or compete will emerge in the race to

sgucceed in life. Pr

to one’s culture

educated.

Perhaps an exampl

illustrative.

ing observes that certain sensitivities like

n

d knowledge relevant

itudes or basic skills a

and station in life will mark him ocut &s

o
O

e of our own education system will

Paragraph Number 111 of Sessional paper No. 10

entitled African S.lemm and its Application to Planning in

Kenva commenting on education, training and experience states;

"At Kenyva’s stage
economic, than a so
The economic value

the social or even

of developemnt, education is much more an
cial service" (Kenya Government, 1865, 339).
of education was promoted at the expense of

cultural values.

47



In fact it was only at the end of that ©paragraph that other

mentioned in passing thus; "In addition =To its

the underlying motive for educaticn. No wonder
the Eeport of the National Committes on Educstion Chisctives zand
Policiegs (1978) popularly known as the Gachathi Report lamentsd
the resulting state of affairs: "Economic values have tendad +o
dominate other socially and culturally vital values of society”

(Government of Kenva, 1876, XVII).

Though the Gachathi Report was right educationally, the prevailing
ethos was having a toll on the values of the vouth as the

government was saying one thing and planning another.

True, as the Report observed "By the mid 1970s these severe
manpower shortages had been largely dealt with" and infact
unemployment had started to rear its ugly head. However, the

. 2uiding beliefs, standards and ideals that characterised and

pervaded the Kenya nation, the spirit that motivated the ideas

and practices of Kenyans were basically economic. The valus
syetem ingrained in the psople was predominantly le: the

48

will ré lit=.
néivi will imbus
those . In a
very

the peorple’s of life & The
way cf thinking. Kenvan ne
words that the country”
concducive to inculcating proper values in the young.

future lezders is

very unfortunate because it is growing in an environment that
glorifies wviolence and indiscipline ..... The yocung live in an

outrageous cultural desert that does not promise punishment on

ezrth and in the life after for the violations of rules that

’

govern human relations” (Daily Nation, 22nd July 1891).

In this article entitled "Society is to Blame for Rising School

violence” Wahome Mutahi blamed the education for emphasising too

much cramming of book learning. This results in dire negligence

@
=

development of their moral character.” This is an indictment
of the much publicised merits of the 8.4.4. education svstem as

providing Jjobs more readily than the 7.4.2.3.

1
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Hoping that Mr. Mutahi does not have an axe to grind with the Hational Ethos

takes i1szsus  with the
Cne worth of the thirteen recommendations

and the values it 1is
b primary Education preogramme ateering

rassing on to our vouth. Since only those who get certain grades
commitiee of Kenyva Institute of Education. This Committee was

learning 1is only memorising

the formative evaluation Report of

oretti High

While the form four of 1288

outcomss of practical skills in c¢order to articulate their

could evaluvate the "value intake" of the students. Infact the X . ) ) o ) . )
venefites to the pupils and the community. The committee members
class had to race over the syllabus to prepare for the ) . - ) )
not only wanted the value of practical skills clearly stated but
examinations. Frankly though the values are embedded 1in the ) ) )
they also followed it up with a revealing proposal.
subjects they are simply memorised for reproduction o the
examiner. They &are not assimilated to become part of the the B N ) . . . X
It should be stated clearly that the aim of practical skills is
character of the student. . .
not to make children self-reliant but rather to develop awarensss
of practical skills and positive attitudes towards the world of
There is no time or set mechanism for the exercise. "The feeling . . .
: work. This should be communicated to the general public through
is that our education system does not have a strong

the mass media.” On political platforms politicians kept on

ilos i as i i the t de ib i Charl X -
rhilpropiiodl base =nd 3t = of e type described in araes telling Kenyans how unemployment would be erased by the 8.4.4.

Dickens Hard Times in which students Were REGESS Shboy Tedien e system. But educationists were urging the Government to tell the
nothang but fapts withowt relating them te & seedal, pelitieal zame peocple that that was nct true after all. This can be viewed
R Smesueaic Sgehes’ (Hetimm kioe unigy JONAE. - He ase oo She as a demonstration of a 'taé~of~war‘ between the Government and
edg?/ of producing human robots and whatever number of jobs we educationists as to what values to inculCate in our yvouth. Only
create we need humem beings arcund. time will tell the outcome. Clearly, there is a clash of wvalues

he educationiste and the Government.



ion system. What is the
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prolitical and economic envircon
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cionn of the right values  in
, 3 . .
HEeports of the Fresidentizl

%]
o
<
Ul
"
=
=
®
=
ot
]
H
=
<]
o
s
%]
G
Yo
o
o
<

= to be

harmony with our
educational philecsophy then we have alot of work to do to put

things right.

COur political motto of Harambee and being mindful of other

people’s welfare will amount to mere rhetoric if the national

ethos has no Ybearing to the education system. According to
Webster’s Third New International Dictiopsry Ethos is “the

complex of fundamental values that underlies, permeates, or
actuates major patterns of thought and behaviour in any
particular sfciety or institution.” We are talking about the
value system of the people. Whiie the stated motive of our
education is preaise worthy the social paradigms to the attainment

of the same are basically contradictory. If
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fundamental values - thought patterns, behaviour and character

a2 living rather than for living.

The value base of the education system changed from learning for

its own sake to learning to get a job. Richard Pring is graphic

on the point; "I am thinking particularly of the recent emphasis

upon the practical and vocational orientation - a concern for
relevance to adult life as that is understood in a fairly
utilitarian and. pragmatic sense. Such a view of the educated
person would contrast sharply with'those values which stress
learning for its own sake'” (Tomlinson & Quinton, 1988, 182).
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passing exams.
Deadly because
"A school boy fails to finish between first and third positions
in his end-of-term exams and he commits suicide. A school girl
performs badly in her end-of-term exams and the father beats her
to death. A district performs badly in national exams and
parents and teachers turn every soul in a school compound into
scapegoats” (Daily Nation, 18th August 1991). It is most likely

the scapegoat is in the values of the education system. Why the

scapegoat might not be in the students is that according *to

Pregramme sheerineg
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Educati

4) caching is being on S ve and 3Sundayvs.”
Anvone who would study &ll year round from Monday to Sunday
beginning 5.00 a.m to 8.00 p.m. should not be blamed for failing.

It would be more right to fail those forcing him to study that
way and their system than blame the poor pupils. Certainly such

a clogged system is a proper recipe for failure!

Incidentally we are playing a bad game with the country’s most
valued resource: educated young people. They are eceiving

themselves that when they obtain As’ or Bs” then they are great.

A cclumnist commenting on the boy who committed suicide

at if the Njoro schcool boy had burnt the midnight oil

earned the




teacher does” (Tyler, 1950, 15). This should provide a needed

alternative to those who may “pass’ their exams without learning.

Education and Virtues

Finally, our system seems not equipped to teach subjects known
for their pregnéncy in values. Recommendation Number Eight of
the Primary Education programme steering committee quoted earlier
on  pleads “Since most teachers are reluctant to teach the
pastoral programme tﬁe time allocated to it could bhe more

used by other subjects.” While one can sympathise
the teachers an by extension

cnfronted.
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we want in general, and in this sense our theories of education

must derive from our philosophy of life” {(Mallinson 1957, 7).

One would not be asking too much if he says that Jjust

e

religious education should be answering ultimate guestions
life so should secular education help people make out meaning

life on earth Ey imparting values in the students. Socrates

as

of

of

is

guoted by Mallinson as gquipping, "Surely the aim and consummation

of all education is the love of loveliness.” This sounds

poetic than it is true but it is of great significance. He




The good in the home, the offices and the vhcle nation

then shcould be the reason,

P

ret

Goals and Values

RS

This 1is contrary to the spirit of the "first comprehensive
curriculum guide to be prepared by the Ministry of Education for
the secondary schools of Kenya" (Ministry of Education, 1973, V).
Among the goéls and aspirations of Education as per this

Curriculum Guide were both the hazppiness and usefulness of the

vouth in society. In the words of +the then Director of
Edvcation, Mr Yuda Homora “"Kenva has one fundemental gcal for her
to  be

in culture related studies. In Cultural Foundations

and

of Educstion (1957) professor Thecodore Erameld says that “While
2ll value connote what should be or ought to be - and in

sense theyv are zlways norms, standsrds, ideals, ends, goals oI

human  endeavour toward which people strive -  the converse
proposition that all goals connote values is not eagually correct”

(Brameld, 1857, 198). As he explains, if you set to walk two

ot

miles from one point to the other, vou will be right to czll it a

goal. However it might have no value at all.

It is alsc possible that some goals are valuable and others are

not. QOther times we might not perceive correctly values inheresnt

in goals we accomplish.




in

1

of & scuth Korean student called Kim the magazine says:

"For millions of young Asians like Kim, education has become a

scrhisticated form of torture. ... from early elementary school
on, test scores reign Supreme. FParents, and

zdministrators regard class rankings as a measure of their own

status and drive the students ever harder to outperform each

other in rote learning” (Newswéek, December 12th, 1881).

Iin an article entitled “Asia’s pressure cooker” the magazine
credits the system of producing a capable and efficient work
force to sustain the booming economies from Singepore to Honghkong

to Tockyo. Nevertheless it warns that "The ccosts are harder to

Judge. Such regimentation notoricusly discourage children from
learning to think for themselves'" {(News Week, 1Zth Dec. 1231) and

they turn out to be efficient machines.

we can Dborrow from the past. Admittedly the past was
neither &all scum nor full of roses. Further our ancestors had
values <that they cherished because the dictates of the age

demanded so but are no longer applicable. A lock &t the

L

ials of contemporaneity, the psycholeogy of the moment &and
the wurgency of utility is necessary to understand our cultural
heritage. This will help us not to cry over spilt milk but
rather to stand on the ash heap of the past to appreciate the

rresent and prospect the future.

This chapter has attempted to define, classify and show the

importance of education values. However, the distillate is that

is an enterprise of values. These can be transmitted

through both the teaching-learning experiences of the =

ot

ructured

curriculum as well as  the hidden curriculum of the school




APTER THREE

Lz & < % rirn -
AFRICAN TRADITIONAL EDUCATION
forces inf or value systems to be
e - 3 §ow . . o e It hss zlwsys been worthwhils to lock at where pecple have teen
Education should relate to them in a wav that will N
e 4] i . o . . ; in order to interrret their current situaticns. From <this
engure that proper values are passed on to the vouth.

had to nurture his

erome 5. Bruner, eminent education psycholcgist, concedes in he

[N

s obvious that cultural

hought. These lead to a

ot

variety of conceptions about the child and how he should ettain
to a culturally preconceived idea of an adult. This is becasuse
a theory fares well when it accords with a culture’s conception
of its functions. Each culture has conceptions of the nature of
a child, some conceptions of what constitutes good adults. It
also has, at some implicit level, some conception of what it
regards as the appropriate means of getting from the nature of a
child to the nature of an adult” (Bruner, 1871, ©8). This in
effect means that lorng before the Western type of education was

d a form of education that served our

w

introduced to Africa we h

intended purpose.

4
T
(&)




PURPOSE OF THE AFRICAN TRADITIORAL EDUCATION

- the mental powsrs, &
and skilles developed. cne forn in which the traditions and the
« 1984, 18], As long B8 peepls sapirations " (Temlinson & Quinton, 1888, 181).
daeme have beew educsakion sysions The rpurpose oi the African indigenous educaticon was tTo prepare
haes been Iatroduped inmte Wit and conferm the voung to ways prescribed by the tribal elders so
cetenes Ta Liwe in thoss cwitwres, however primitive, peosle that they could function as full members of that society. The

neede acqgui certai at ib = & i es = i N . 5 5 3 i
needed to acquire certain attributes, attitudes, aptitudes, Acholi will be studied as an example to illustrate specific and
knowledge and skills apart from what they inherited from their .

general values of African indigenous education. Its inherent

o)

arents. Learning then is not merely the attainment of literac s, . 5 5 5 ; s :
P SEETNANE Th CoEE yota R ¥ rhiloscphical foundations and conssguent value derivatives will
and numeracy capabilities. Rather, "learning is the process by be mentioned
) e .
which we acguire and retain attitudes, knowledge, understanding,

skills and capabilities that cannot be attributed to inherited THE ACHOLL

behaviour e Y ~ physics vth™ 2 5 34, . . . . .
pehaviour  pstierns or physical growth”. (Farrant, 1964 1073 Like most other African people the Acholi educated their young
Thus when the young is ready to function as a full-pledged member through both work end rlay. The young also were taught throusgh

then he is considered as learned. But that was

orzl literature, ceremonies and hunting excursions. Lpparently

not the end becsuse in reality education continued the whole

course of life; at lezmst in the African context.

(o2}
o



the Acholi system was evidently wutilitarian and

reparing
ged in

rituals,

participatory. ”Education was generally an immediate induction
into the society as a non-theoretical approach to p
children for zdulthood .... <children were enga
participatory education through wocrk, ceremonies,

initiation and play” (Ocitti, 1973, 94). This is what the same

author calls functionalism. This way of learning also

perennialism which emphasised that each generation was
ntain and pass on the wisdom of the sages

11 without alteration or improvement, which

dp like wise. In Mr. Ocitti’s view this was the princ
sbeblute conservatism and here in lies the reason

African worldviews.
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elder sees sgitting down the child cannct see even while he or

is standing (Amadi, 1682, 53). Finally, the princivle of

them versatile in harsh conditions. Specialisation could be t
restrictive where environmental conditions kept swinging from
best to worst. Mr D. N. Sifuna, a Kenyan scholar, agrees with Mr.
Ocitti while giving a distillate of the purpose, character and
nature of “Afrioan traditional education. He says that it was
pragmatic and relevant to its context and recipients. Its
declared purpose and goals were noble. “For in the deepest
sense, African indigenous education was a true education; its aim
wag: to conserve the cultural heritége of family, clan and tribe

how to use it, to explain them that their future and that of <the
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reasons of the African System o
farther illustrates the peint of  the practical nature and
usefulness of African indigenous education. As menticned in some

3

other African systems of education the Akamba “narratives (ngewa)

w

reflect society’s values, norms, beliefs and the people’s daily

struggles.

Stories - true or not - have important social functions. Besides
teaching they also reaffirm the Joy of 1living in a complex
universe where man is a speck overwhelmed by the cosmos and all
other creatures” (Kieti & Coughlin, 1990, 8). Infact to listen
to most of these narratives is to see life in every object and io

d. It is +to experience zthe

fa

live next door to the spirit wor

beautiful, to enjoy the best, to behold the virtuous and abthor
the .

o]
o]

aten (1990) Mwikali Kieti

contrary was punished as being vices. Since these vices were not

for the good of social cohesion, family wunity or tribal
continuity, then they were to be shunned as unethical. "Anything

threatening this order - disobedience, jealousy, cruelty, greed,
treachery, murdgr - is scorned and punished in the narratives"
(Kieti & Coughlin 1990, 7). Education was a moral business not
mere academic enterprise.The most important purpose of education
in the African tradition was also tovallocate roles and apportion

status to each member of the respective society. This bred

harmony in the tribe while providing motivation for education.

h




"The whole Gikuyu society iz grazded by age and the prestige which

this determines greetings, eating

judicial administration and the

of family, clan and public

The author of Facin juten

3
:

(18261) concludes by saying that "It is in relaticon to thi
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narked and his position known by the
steps which denote his progress from one stage or status to
another"” (Kenyatta, 1981, 108). These steps were solemnised
through rites of passage which determined entry of individuals
into groupings yhich effectively slotted them for certain roles.
Furthermore their new social docket in the age—-group indicated

their enhanced status, privileges relative to these new status

and resgponsibility sccompanying the acguired roles. From the
explanation of the purpose of African education already offered,

some  issues have taken shape. The emphasis on the community

h the principle of communalism is highly characteristic of

1]
O
(o1
@

no =

languazge, they had granaries where they stored their surplus for

future use. As a result the principle of perennialism cannot be

srplied wholesale to the African way of

life thence their

Suffice it to say that due to the seasonal consistency of the

weather which they mostly depended on for their subsistence there

was little motivation to venture into the unknown. Clearly there

was little reason to tamper with the elements.

secular and the
the sacred was



PRINCIPLES OF TEACHING - LEARNING IN AFRICAN
TRADITIONAL EDUCATION

The philosophical foundations of the traditional education as
explained in the previous section in this chapter demands ways of
passing on knowledge, skill and values different from the western
type of education. This is because both the values and basic
rhilosophy are different. Interestingly, the five principles

explained in African Indieenous Education (1973) indicate to a

ot

large extent principles of teaching in African traditiona
hese principles include communalism with an emphasis
ties. Professor John Mbiti in African Traditiomal

and rhilosovhy (1969) implies that the African is

S

“they are’. In other words the African identity is

rn that they have one thing to learn

ur &li the oth

rs, and that 1s the

ul

deportment proper to their station in the community”

5) . In his book Facing Mount Kenva (1562

reveals that the whole Gikuyu society 1s graded by age and spells
out the relative responsibility and respectability that

accompanied this social stratification. vhich accompanies

wm

status in age-grouping. This is done in such a way that every
Gikuyu is aware of it. The whole life of each member of the
tribe is pegged on how he relates to others and what they think

of him. As a result boys and girls '"see that their happiness in
the homestead, their popularity with their playmates, their
present comforts and their future prospects depend on knowing
their place, giving respect and obedience where it, is due"”
(Kenyatta, 196?, 108). The comulative effect was a harmonious
relationship among members of the community.

Further, the Gikuyu pecople were held together by the bond of age-
grouping so much so that it was these bonds that dictated the

tone and texture of life itself. The litmus test of the strensgth

the tribe was the social

[11]



the zocial ties existing between the
members of the same family, clan ana

1 and soliidified as one whole

There was need for the education system to emphasise this vealue.

5

Preparationism, according to Mr Ocitti, means education was

o

e

instrument to prepare children for adult life. They were to
imitate the adults preparatory to assuming their rightful places
to function in the tribe. Kenyatta asserts that “their games
are, infact, nothing more or less than a rehearsal prior to the
performance of the activities which are the serious business of
811l the members of the Gikuyu trike” (Kenvatta, 1882, 101).
Functionalism on the other hand means that the Africen
traditional education was not abstract or mere speculative
theorising whoée content was to be used later. Rather, as Mr
Ccitti says, for the greater part of their lives, children ere
engaged in participatory educatioﬁ through work, ceremonies,
rituals, initiation, hunting and oral literature. This mzde the
line drawn between edupation and its utilisation in practica

life wvery thin indeed. In a sense education was an extended

things
merely
the

result

Q
a
ot

H

Finslly
specialisation. Rather it sought to make adherents adaptable and
versatile. This is due to the unpredictability of

the environment and the limited technological know-how to manage,
if not to control it altogether. This is what Mr. Ocitti calls

the principle of wholisticism.

CURRICULUM

The curriculum of indigenous education was by and large the total
experience of family clan and tribe with all its institutiocons.
Fractical experiences of life, the




Through and dances The
heritsge To generation by
word oI planning

"By hearing these lullakies daily, it is easy for the children t

Q

this early teaching without any strain
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d can sps

As soon as the chi is able to answer guesticns,
he is taught through gquestion-and-answer method. And as Kenyatta
guickly adds those guestions are never asked seriously, they are
always taken in the form of amusement or conversationally. One
can see an application of child psychology imbued with a tinge of
the Montessori ppinciples of teaching-learning experiences in the
way of teaching. The Montessori mode of teaching generally
emphasises on learning, especially of nursery school children, by
play. The children are creatively led to play with numbers,

letters, pictures and figures. Underneath the beehive activit:

brushes and colours is learning that allows

cf  adult 1 . zre, infact. nothing more or
than & rehesarszl pricr to the performance of the activities

the mother tock ¢

But basic methods of work and play were always blended so

laws, moral code; entiguette in the respective society
inculcated. Alternatively amusing riddles and puzzles were
especially in the evening to exercise the mind as fecod
cooking and the»family sat around the fireplace. Alfred

Whitehead, a philosopher of education seems to appraise
teaching of these practical bits and odds of value-laden i
And why not, rather than what currentiy obtains in the overl
£.4.4. system, as a student complainant put it graphic

Imegine having ten different teachers teaching i lo i i

iwjects  in vour class everyday and everyone of them wants
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into every combination possible ).

For instance, a Biolegy class on human reproductive and

dvnamics relates to the ethics of family planning. This leads to
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vrocreation and the creation of man in Chris
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Edvcetion have a lot to do with soccial mores or

involving human sexuality.

Population wcontrol has a bearing to environmental studies ae
demographic patterns relate with the exploitation of natursal
resources and are all linked to the study of biology. All +these
combinations will pass on the right values to our students. As
someone has said science can invent the atomic bomb but it is not

s scientific question whether we drop it on Nairobi or rot rather

fls}

it 1s an ethical one and outside the precincts of

there are advantages in this +traditional wavy of

~]
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of modern Education (1862) childhood should blossom
into aduvlthocd with ease. "The future should be seen to grow

imperceptibly out of the present so that childhood and adulthood
orm one continuous development” (Brubacher, 1862, 99). The
value is that people acquire a holistic perspective of 1life
without unnecessary stop gaps. 1t is these gaps educational

anthropologists often refer to as discontinuities with education

harmful effects.

THE WATERSHED

Infact this is a watershed between traditional African system of

ducation and the western type Kenya has adopted. It is likely
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is a demotivating

universe the educator cannot bank too securely

values, for they may be completely rescaled before

achieved" (Brubacher, 1862, 99).

Admittedly, therefore, the African traditional

stable due to the static nature of life itself

care of the relevance of education to the recipients.

possible to overemphasise that learning should focus

present in full view of the past and the present.

e Kenvan education system can do that by mainl

ot

the principles of African traditicnal education.

is in order here. We are in a globalx
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the whole cross-secticon oi life. AS & result orne

s people. The social ties created up the ladder of education

and conseguent fellowship bonds joined the people so strongly
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They <farther emphasize the social grades of junior and senior,
inferior and superior” (Kenvatta, 1861,118). This 1is he
criterion which was used to determine status and role of each
person in the social stratum, consequent social structure and
function 1in, say, Gikuyu scciety of Kenya grew effortlessly out

of this.
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children Tor adult life; =attempts
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nce and taste {Peters, 1864, 41).

oy the elaborate standards of behaviour

Keny

wved between an uncircumcised youth and the .
Cne should besr in mind that it is the circumcised whom <

the uninitiated. When the
two drunk water the uncircumcised drank after his supericr, the
uninitiated never bathed in the river above the location where
the circumcised did and even in the distribution of food the

‘der of precedence is observed as a rule.

"The older group takes precedence over the younger and has rights
to service and courtesy which the younger must acknowledge”
(Kenyatta, 1861, 116). As a matter of fact during initiation

youths whose notoriety of disrespect to thHe circumcised lot was

were made to account for their misdeeds. In =addition the

Frofessor Jchn Mbiti, a Kamba scholar himself, says of <zthe
educational of this rite, "Initiation rites have a
great educetional purpose. The occasion often marks the
beginning of acquiring knowledge ..... They learn 1o endure

hardships, they learn to live with one another, they learn =to
obey, they learn the secrets and mysteries of the man-womsn

relationships” (Mbiti, 1969,122). It is clear that the emphasis

o]
y
ot

his part of education is necessary because without it one can

not go on to the next step of the education ladder.

mgajzign.&xd_ﬂmmym

The experience of this step of education was so drastic that

rison between the circumcised and the uncircumcised is
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inhierlitc Properiy, he can think sericusly oI marrlzge and (s
g g rLiig own nomestesd 1981, 107 5. He nesg

by the elders so does the constant praise of age and
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roverbs were highly valued since they
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were considerecd a distillate of proven wisdom, freguently invoke
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that "There was no revolution to upset the sta
old order - They lived in the present, but locked back to the
pazst for an inspiration for a source of strength and for
(Ocitti, 1973, 95). Every day conversation was almost
siways enriched by anything from the past. A European among the
Ibos of Eastern Nigeria illustrates the difficulty one
experiences if you do not have this hind-focusing worldview even
to converse with the indigenous people.

roverbs, fables, and stories enter very largely . into <the

conversation of the pecple, and scme acguitance with

inorder
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sg0  and &re refered to as ancestors are deified and called
divinities who oiten are intermediaries between the Supreme EBeing
and living Africans. This is the ultimate respect the Africans
have for the aged and will often pour libation or offer obeisance

To  ancestors. Sometimes the "word” of these ancestors to the

living 1is ‘taken like God has ordered this and the other +to be

But Dr. D. W. Kabithe, challenges this as of no conseguence. He

disputes that elders have the monopoly of knowledge. "Howeve
this noticn that the older generation knows better has never been

1

and verified or rejected” (Fhychology and Youth, Vol.2

m
o



o ! B The Ultimate Goal In African Traditional Education:
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Let us look at the psvchological theory of maturity in ssarch of
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tribe, hence “behaviour is taught in relation to some particular

person’ (Kenvatta, 18861, 120), like an uncle, aunt or
irrelevant. Since the elders often suffer from ; . N . ) . .
grandmother. When relating to such persons, their age, socisl

fixedness (things should be done as they have alway ) o . .

- e ’ - - standing, are consulted. This is because each step in the social
the youth lack valusble experience or wisdom Dr. Kabithe suggests . . o

v ladder of education has certain modalities to be observed when

a soclution. . . .

relating to everyone else in the tribe.

filexibility should be

L}
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o the Western type has very e
- % » e
MOertones since one othser 1o 2E
end of education concerns the human perscn  in of Henyans. The motive is
iTe and social environment” (Frankena, 1865, 42, instituticns are euperiencing drastic chansges

i

citizen o the conditicne and cns we need te diagnose the current
t Tirst in making a man. By this very act of education scene. It would be incomplete (if

one another.

But Kenvatta is cof contrary view because he sees a deterministic
influence in education when he says; "It determines the different clesrly =8 characteristic of African traditional education.
salutations used, the manners people may adopt in eating certain These include:
foods, the different tasks in the homestead or garden; i rules a) Respect for the aged.
habits of dress or demeanour in the community; and it explains b) Communal solidarity.
the rights of different people in judging cases, in exercising c¢) Social harmony and cohesion.
authority” (Kenyatta, 1861, 106). But Kenyatta was probably, d) Integration of the sacred and the secular.
merely being a good academician. This is because when he came to e) Allowing children to be children as they learn.
the ©practical aspect as in drawing sessional paper No. 10, of f) PFractical utility and usefulness of education.
1965 he called education an econo%ic rather than a social g) Conspicucus emphasis on sccial ﬁorality.
ice. : : h) Individual interests gubservient to the social good of all.
B Few dispute the worth of these values if 2nd when




adults go through. “Young children tend to ad
thoes influence them: gua
clergymen and soon ..... boocks, movies, tel

neighbours, schocls, friends - all influence the formation of our
values (Smith, 1877, 4). They form the network of our

experiences and we would be right to say that the home, scho

e}
-

church, society through the mass media and of course the
Government especially through politics heavily impact on

education in this country. These five institutions manipulate th

1y

dynamice of the social enviromnment. In these institutions are

lezde

society, are more often than not engraved on the

other words the education goals of any society

people want to attain by what they teach. Hence they
will  Thave political, cultural and economical terms to describe

what they are intending to achieve for themselves.

Consequently parents in any Kenyan home will have an input in the
nurturing of their young, the environment of that home will no
doubt influence them. The schools, the local political situstion
share of influence. The social ethos will
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the impacting inrfluence of these institutions

conciticns in  the womb can be upset by favourable emotiona

conditiona experienced by the mother. The psychologist we have

Just szid of the data; "These, and many othar
show that infants do learn while in the womb. The

p to explain the fact that the tensions experienced by
expectant mothers are very critical in the development of the
infants" (Psychology Digest, vol 2. No.8, 25). He contends that
not only can parents mold their children during the first three

vears but can begin right before birth.

1 + 3,y )Y e v~ + =} - e = -~ - - T+ - -
be &an emoticnzally unstable baby. iz clear: IT v ou
z child with hezlthy who does not

to the infant before birth. The responsibility is

tefore other agents of education zssume their tasks
parents have either messed up the child or careiully prepared him

for the next educaticnal step. This is true in both traditionsl

[

and modern set-ups inepite of limited modifications. In addition
parents continue to have access to their children 1long after

her educational zgents have relaxed their grip on them.

We have already observed that education is a social force whose

purpose 1is to prepare the yvoung to take his rightful place in

society. Anthrooologist Emile Durkheim was right when he said;

BEducaticn is the influence exercised by adult gensrations on
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he is z most helpless creature.
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wards feelings develop, attitudes emerge, thoughts mature,

relationships lead to even greater experiences. All  these

coalesce into values that order his inner life to cope with the

outsi

de world and relate the two together. Here parents make the

greatest contribution by helping their young to derive meaning

envils

of their inner self
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~hE crrunste thing 1ie tnat not ond are we
generation (R Fl%?ClC peopie who are conglisetentliy

Ifrom such parents we can oniy

who they

and emoticnal
. s -
These kind oI

parents who include the majority of single parents will, perhaps,
paz=z on their problem to their unfortunate children.
To such youthful parents we can demand minimal consistency. This

is because the predicament exerts undue pressure on the single
parent who has to assume status and role inconsistent with our
culture. Children also feel the emotional if not the socio-
economic deficiency and often react in kind. That is one reason
why we have parking boys and girls phenomenon even drug addiction
among children and youth in Kenya. We are saying that apart from
genetic contribution that parents inevitably make to the
personality of their offspring the premium of the life by the
closest individuals to the child leave an indelible mark etched
on the life of the child. They eat, feel, cry, laugh, suffer and
hope together. The child watches the actions and reactions of
the parents in &all these. Further, for guite sometime not only
is the child’s exposure vetted by the parents but the child’s

social ecology is structured by them.

o0
ay

to & large extent, by

evidence that early experiences of having an absolute

clsim on one’s parents’ affecticne and attention allows a child
TO Teel entitled to & place in the worlid as he ¢ up
Digest, Vol. 2.No.12, 8). In other worcs how the

child relates to others, the problems he encounters, the
experiences and how he faces all these begins Irom

the cradle. How he nurtures hopes or prioritises goals has some

bearing on parental input; consciously and unconsciocusly.

Interpersonal Relations

Not only do both father and mother determine the kind of school
he goes to but also what influences him as social role models.
They choose the academic paraphernalia that goes along with the
child’s education. This is so crucial that it matters whether
parents are illiterate or well educated. In a major study, by
Priscilla Kariuki of the Nairobi University on the influence
parents have, both on the academic performance and choice of
career of their children we note: "It may be concluded in view
of these findings that the role of interpersonal relationships
between parents and students, discussions on educational matters

too play a crucial part in the formation oI aspirations. In

nd of motivation that

©
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8 catholic order, who are very good at student counselling

discipline” (Nation, Feb. 23, 1891), says Headmaster John Branvyea
Clearly schools that involve parents in the nurture of the vyouth
seal up character loop holes. Otherwise these defects would go
unchecked if both s&chool and parents were doing things

separately.

However parents do not always inculcate important things in their
children the same way. It is not always kindly or by example.
Among the Mae Enga tribesmen of Ne% Guinea it can be crude and
cften bloody but the motive is more less the same. In this
regard J. P. Spradley and D. W. McCurdy observed that; "4 szcond
very rich setting for discovering values occurs when parents are
teaching their children proper behaviour. You saw for instance

how angry Wakul was when hie son was not o reful and the bear

ana

W
P

wandered into another man s garden.

1

the first jeoint of their sons” fingers or secursly tving zand
hanging them over the fire for some hours. All these is an
effort to emphasise to them how imporiant pigs are as a medium of

exchange.

Pigs are an item of cementing relations, sealing contracts,
enhancing fellowship and as a worship accessory for sacrifice.
In a word life among these people is impossible without pigs and
the more you own the more enhanced your social standing is among
the people. Granted that there are many ways of sayving the same

thing parents do not need to amputate to communicate or inculcate

values in their siblings.

A Hunch

T

In her thesis "Parental Influence upon students educational

occupational Aspirations” (1976, August). Priscilla
considers the example of parents to their offspring.
°g



To those who have most, more will ve added, indeed! Proponents
of the 8.4.4. svstem who believe that social can be

eradicated by the democratisation of education are antagonised.

While we have a moral duty to avail education to the under

privileged in the Kenyan society there is a limit. Apart from
erecting the necessary infrastructure and installing reguired

facilities what is done beyond that like dishing out favours need

to be watched.

hae alot to discredit it. The writer has a hunch that this is a

certificates and other testimonials.

as the place where numerzscy and litera

[0

ocially desirable habits especially related

I

cquired.

Nevertheless, the school is a new institution that has come with
both the colonial onslaught and missionary enterprise but now
fully entrenched in our society. According to Random House
Dictionarv of the English Langusge: The unabridged Edition school
is "A place, institution or building where instruction is given

especially to children, The body of

guch an 'institution.” We will adopt

demands. Suffice it to say that we will associate school wit
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The importance of school in this regard in Kenva i
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not only dockets members of the society in predetermined sccial

pigeon holes but also ha
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say in their social status and roles
in this country. The school has assumed the role of allocating
responsibility and respectability to individual initiates of its

DProOgrammes.

According to the Kamunge Report (1888) education in Kenya through

the school system "Develops an egalitarian society by availing

egual educational opportunities ... Education and training

o)

reate awareness in cultural, social, economic, political and
democratic values ..... It must also prepsre and re—-orient the

vouth to realise and to prazctise the norms and values of society”

10z
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neern snatched from the church and handed over to the school.
Jnfortunately both the church and the home have not passed their
aims, goals, methods or philosophy of education to the new
educating institution; Just the responsibility. For instance,
the third National Goal of education according to the first
comprehensive curriculum guide to be prepared by the Ministry of
Education in 1873 was to provide opportunities for the fullest
development of individual talents and personality while helping

every child to develop his potential interests and abilities.

The document boldly summzrised the goals of Kenya®s education

[

system as to "prepare and eguip the youth to be happy and useiu
members of Kenyan Society” (Ministry of Education., 1¥

nineteen years to the year nothing can be far from the assertion.

A that to him
comes out &8 an




ne currliculium,

the cost of the svstem’s implimentation in 1985.
Even educationists are reported to have complained: "Frofessor
Daniel Sifuna of Kenyatta University contended that the

introduction of practical subjects necessitated retraining the
teachers, building workshops and developing new bocks” (Sunday
Nation, 16th February, 1992). This is work that was not done
before the implimentation of the system in 1885. Necessary

contingencies were not in place.

e

Much to the chagrin of most Kenyans as
~“Kamunge Report (1888) and the Saitoti Review Committee among

others the system was introduced anvway.
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commuanity.” It was these pract

subjects
were  excrescent in the country’s education system touted by the
status quo as of great technological benefit. According to the
same KIE report this recommendation to "clip” the curriculum to
size arose from the issue floated by many educationists to the
effect that the aims of practical skills subjects were over-
ambitious.

<illed the idea constantly recited by the

The report farther
proponents of the 8.4.4. curriculum by proposing to the Ministry

of iducation: ‘It  chould be stated clearly that the saim of

(53]

prractical subjects is not to make children self-reliant v

[
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shortcuts.

)

he situation was more grave (and still is) at the wuniversities.

o>

ccording to the Daily Netion of Saturday 9th March 1881, the
facilities in our national universities overproduce gradusates of
the general degree like Bachelor of Arts. Yet the curriculum is
oriented to practical - vocational, professional degrees like
Forestry, Architecture, Engineering or Pharmacy excetra.

It i

U]

In this article, Education Editor Wamzhiu Muva pleads

rectified this anomaly whereby wuniversiti

[0}
@0

stes who have no place in the economy but under-

produce desperatel

' needed by the country’.

D

many it sounds like the curriculum is

106

N. Bogenko was reported in the same article to have "pointed the

dangers of this contradiction between official policy and the

reality (Daily Nation, 9th March, 1881). When the students or

even the public are fed on such a menu of a mixed salad of helf-

truths and contradictions they atrophy to whatever they are told.

They become irresponsive cynics in the Kenyan Society. As Ted
Ward has already been gucted saying in this chapter,

inconsistency is & bad nutritional ingredient for onuriture.
ducation svstem overworked students and

An issue raised by the formative

e Primary Education curriculum at Xenyz
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writes any necessary recommendation (or declines the same) to
institutions of higher learning cr possible employment. This

sounds encroachingly deterministic but it is the reality in Kenva.

Most teachers are revolutionary by the very nature of their work
but some can be conservative yes-men. Conseguently, the student
faces a problem as he/she imbibes teachers® values juxtaposed
with what he acquires from his cultufal roots
a schizophrenic worldview. In the African situation the cultural
roots advocate traditional wisdom including Fespégt for age

Consensus as opposed to krainstorming. Experience is the highest

i1y the teacher is not merely an instrument or

should be one interested in the development of other egually

important people like his students. He must be =)
message by his very presence not merely dish out ideas. "Tre

truly excellent teacher is not one who simply acts as an
impersconal and fragmented technician whose sole purpose is to

transmit human knowledge.

A most significant guality of an excellent teacher .... ie the
ability to protect and extend the conditions for and commitment

to the full human development"” (Faculty Dialogue,, No. 19, Spring

1891). Both Edward Trunfio and Mark Lamport advocate the
avoidance of what they call the scientific paradigm. This is
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13
where <teachers merely pass on s technigques without

N

bothering to develop or nurture their students. Teaching is

W

moral duty and not merely a profession like architecture or

cuantity survey. The teacher is then a social meral

nurturing lives and posterity. He is not




&, ] 3 T ISL N, S P e . 3 7y = +% - e 3] e E Ol T o 2 ) P B 3 S 2
ed is czsze, without saying it in as in the ceonception ¢f Zem [, Sieber and David E. Wil it is
. the the uk o = outeside the teacher nority T8

impeccability ) : ETE 1 integ

ied manner in which the tes ] 3 »th his person

author

nifice need not be exaggerated. What cannot be overemphasised is
of the teacher towards the student and vice-ver
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that it is the absence of moral asuthority that makes teachers use
richly enhance the teaching - learning encounter as human. . - . ; :
¥ I g g = anything from manipulative coercion to crude duress to extract
respect and attention.

HMoral Authority

Finally and most importantly the teacher must consider himself as For teachers who no longer command respect, teaching is a
coiindssionad by society to reproduce and nurture it by burdensome drudgery. Anything short of moral authority that
interpreting sociasl ideals. explaining its norms and  imparting exudes self-confidence and the informed grace of & teacher is not
ite wvalues with the authority of God and society. Fosterity good enough.

looks up to him while the destiny of many Kenyans dangles

Hidden Curriculum And Its_Effects

rrecariously on this person. Well eguipped with the heritzge of
his society, e, he It is healthy to view the school society as a miniature of the

1

a

T

il

e society they

(5]

re preparing to go and serve or live in.
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hy of note in as much as the schecl environment can

class. Wnile the
the Omince Commission
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attitudes towards the idea of authority. The minority lord it
over the apathetic majority. The efficiency of these structures

and the assumed discipline associated with them are nothing

One is the “we” and “they  demarcation degenerating into “their
school and “my own thing” misconceptions. Definitely this 1is
not in Dblack and white of the school curriculum. But in the
silence of it are the practical cues of what happens everyday,
what is expected of each member of the school commonwealth
without saying it in as many words: The salient aspect of the
silence of the hidden curriculum is something akin to the
reported exchange of “"chai” or bribery in offices before one 1is
5

served. Though this is not an official reguirement services are

rromptly forthcoming when one follows this

S

As & resulit mental barricades are erected

%
|

declared aims and cbjectives of the school.

113

review of the education system to align it with the
erratic nature of Kenyzn politics especially with the

o

of multiparty politics?

The power of the hidden curriculum schould never be under

estimated. The way teachers, the bursar, cooks, librarians =and
technicians handle students tell what they think of them
regardless of the content of the class lessons. When students
have no school fees, have failed examinations or are merely being

. . : . N . 5 / .
punished for genuine reasons what is the attitude of thosé who

wield power and authcrity.

intolerant or do they emrhathise

the terrain of these experiences?

um the school authorities should
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like cancer at their moral fabric. It can turn out to be

fell

o on at all among the educated. This fact gna

ducational ethic regardless of Christian Religiocus Education

or

Sociel Educaticon and Ethics they have been taught. Why, because

o as I say not as I do but actions spoke

art of education were well instructed
the tescher’s most valuable asset was
(Encyclopzedia Judaica, Vol.

little can be
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that Jewish pedagogues or the reknown sages of

in their profession.

the example he set for

6, 1971, 402). It is
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a result:

“"Conversion and book learning were initially geared to producing
those people who would ultimately get involved in production of
value change as well as purely economic production" (Mutiso,

1875, 8). A colonial marrisge between Christianity and education

ntly most major schools in this

. They include Precicus Blo
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Clifford Wesley this was the height of the
success of the Fr Africa Mission party that came to
- 4 o p e < S5 AT 1 e 11 1aoa =
in 190Z. Here they promoted Christizn wvillages as

centers of community life
concepts of mutual support”

based on traditional sccial ties

(Wesley, 19768, 2).

According to Wesley the church remained the chief education force

the Christian village mar

Creating an institution wh

idezls, aims and mores of the Luhva

. "In the 1920s the proliferation of

ked the success of the Friends in

ich molded the lives of its members

into a single, harmonious educational experience reflecting a

common set of beliefs and v
remarkable aspect of educat
meinly in the hands of th
church was involved, valu

education interprise. This

church.

[

alues” (Wesley, 1976, ©2). The most

ion at this juncture is that i

d
£
[
w

e church. As a result because the

e changes were the focus of the

s
[e3]
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Then enlightment witnessed educationists like Johann TFestolazz
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elp students to shed of

inward-looking element of

education and some of its metaphysical commitment especially in

relation to man demand the role of the church in education. In
Modern Philosophies of Education (1964) the author has a glimpse

of this:

"Education is a sort of world building in which the learner tries
to  construct an inner world-view which as nearly as possible
approximates outer reality, the Absclute” (Brubacher, 1584, 3486).
It is this world-view that the educated uses to perceive the
world around him. Since the church as a spiritual institution is

inwsrd locking it is only natural that it is involved in

(
4]
o
&
(

to the

right and wrong including how teo love the

"Thus the sunday school has the function of developing the
spiritual nature of its pupils from the standpcint of psychology,

1877, 209).

social reference point for
what people do, why they do it and even how. In this regard it
has an advantage over other institutions. The reason is that the
church deals with absolutes like the ten commandments. This
renders her consistent in standards and values while related
institutions have long lost or at best polluted this quality.
It is this that partly enables the church to sanction social
prressure with the capacity to mold personality of individualsvand
conseguent national characteristics. This is what an experienced

educationist znd author meant when he wrote:-—

Our ethical standards, our moral behaviour and our stazndards of

are the product of our religious training ...... And

education which attempts to train children while excluding

religion starte in a crippled state” (Farrant, 13864,

[{e)

).
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1L truth is t il we haa a bucyant economy ana & J.d our

meterial nesds were met guestions like who am I7 Why am I There

and where am I going?

regardless of our social status or roles and more, when we are

15

inguisitive students. Here the church comes in to help. This
is becasuse it is only, " a rproperly comprehensive Christian

education programme help students to develop a more adeguate and
r?alistic perspective of life, which enables them to confidently
face a perplexing world” (Wilhoit, 1886, 12). Here the inference
is that education without the contribution of the church gives an
incomplete picture of reality. Without Christian education the
world is confusing if not actually confused.

One would not be surprised to hear serious minded stud
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with the philosophic "stop the world I want to get oIif. Rather
than reassuring us, technological advances leave most of us

groping for meaning, purpose or even value of life.

J.S8. Farrant means when he asserts an systen
devoid of God is crippled - cannot go very far.
121

In hie Farrznt
1y demonstrates  That most educsticnal rrocesses
rracltices z remnant of what was introducazed  Tc Lirics v

miesicnariss and their cols .
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institutional stablisers 1like the home, the church and the
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government. At this juncture the church com
teachinges for two reasons;

"It gives to people, purpose for their efforts and standards by
which to assess the value of achievements or the guality of
behaviour"” (Farrant, 18864, 77). By providing the purpose,
meaning and standards (often absolutes) the church gives society
its conscience. This is what Dr. Zachary Onyonka meant when he
declared; "There are lapses in the minds and hearts of society,

and the churches must not abdicate their responsibility of

resligning our feelings and actions. A nation without B
conscience 1s like a buoy bouncing on the waves" (Ckullu, 1874,

10). What Farrant means is that these standards that the church

hands to scciety are pzssed on throusgh . They are both
that people zre =zble to deiine +©




A_Secular State
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zrfeirse  is The (1€64) "pledgsa to
respect the convictions of persons of all religions and none.”

In an attempt to escape the problems of a

pluralistic society the sceds eof educational secularism were

deliberately sown. The report of this commission said the same
albeit in more words! "To the secular state, the use of any

public service to entrench the claims of any religion is

repugnant. Conseguently we have had to reconsider the whole

question of the relationship of the church and state in
education” (EKenyva Government, 16864). As a result of this
unilateral declaration of autonomy by the Government we have
witnessed a svstematic state-sponsored takeover of church schoois
by the ministry of Education. This has been followed by a
relegaticn of the church into the periphery of

Kenyva s education enterprise even in areas in which it 1is more

Il

competent than the Government.
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upen, th= solid rock of history and hesritage, tried by the

of a living Christian faith™ (Moi,

propaganda aside, it is implied that one oI the rcots
hristianity. Chapter three of the Kamunge Report

(19588) ends with a recommendation that EKenya’'s education

Le)
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thy be in concordance with the national philcsorhy. This

is Kyavoism with a heavy, ostensibly, Christian dcse. If our
education system has sidelined the church then our national

philosorhy professes what the education practice of this nation

denigrates.
Counting The Cost

The educatiocnal bludder filters into the school as a guiet policy

guideline. Let us recreate the scene. While in 1984 the first

education commission emphasised the secularity of Kenya’s
education policy the Nyayo philosophy claims roots in
Christianity. The current President of Kenya, its architect,

ristian conversion without abrogating whet th

I
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5] g eport < .« Frimary Education programme g
or. 2&th August 1991 at EKenva Institute of

t hav rice
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of the Primary Education curriculum. A very

do away with the pastoral programme -

rupil might encounter. It is this writer s contention that the

failure by the Gachathi {1978), Mackay (1%21) or Kamunge(1988)

wapter one paragraph

eight that “Our approach must be the approach of the =secular
state is in effect a policy. This is granting that silence is
consent. Let us count the cost. First it is on record that St.

Kizito secondary school was taken away from the Catholic Church.

jor

At  leasst Bishop Njue has said as much. The school’s tragedy
seems to be a twist of fate. Saint Kizito was a page in the
Kabaka’s court who was martyred for failure to grant homosexual
services to the Kabaka due to his éhristian faith. That aside

our schools are currently under siege by drug eaddicts and

195
129

HOCordaing TC inspector a survey cone in
cithir oI azzes 1e

“iges fifteen and sbove are sericusly on drugs mainly due to peer
zmong colleagues. In less than 10 schools in that earea

o3

200 students of this sge group were discovered to be on drugs an

90 teachers (both male and female) in one division were alread

<

U}

sddicted (Step, Vol.14.,No.1,9). One dreads the day thi
affected generation is holding responsible posts in the army,
éhurches, university, parliament or judiciary. We will not Jjust
have a nation of psychopaths but pathological mental cases

running thie nation. Some parents have thought that the answer

iz to consign their children in expensive boarding schocls where
they are, ostensibly, insulated from the outside world. All e

tudy, they reason. A survey done by Farents
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excellence should go hand and glove. In a remarkable flight of
insight the late Emperor Haile Sellasie perceived the
spirituality of the pursuit of knowledge and training in higher
instituticns. He saw the result of the discipline of the mind as
genuine morality. He advanced that religious organisations 1like
the church inspire students to perspire in search of even more

n Dec

(e

knowledge. Inzusgursting Hale Selaseie 1 University ber

1961 the former emperor waxed elogquent: "Discipline of the mind

127
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church. If the university is =

he church will have to be at the centre of

spirituasl experience t

it.

There is & commen ring to what father Dr Donatos Mathenge, Vicar-
general of Nyeri Catholic Archidiocese, said before the

residential Commission on unrest and indiscipline in schools.

)

The vicar-genseral said that Kenya’s secondary schools lack a
spiritual ethic hence breakdown in discipline. It is well known
that this is what the church was doing before the unwelcome take-

. It was traznsmitting & spiritual ethic

[

through christian educaticon and not christian religicus education

In Christiasn Educstion: Sczeking for Meaning (1286) the
distinction oI religiocus knowledge and christien sducstion is



»4

is ©presented as a philanthropist who lived many years age like
Buddha, Mohammed et cetra. He is presented as merely a good man
worthy to emulate. Hence the students try and strive to attain
to Christian character by their effort znd ability. The result
is constant failure and frustration. Conversely the church
presents Christ in his unigueness as God and man who can

miraculously convert a totally depraved humanity. The church

presents  Christ as able to egquip one to change into full,

character. A3 a result students cften take drugs, engage in
strikes or simply abandon school as guoted earlier on. The

writer is of the view that more znd more knowledge cannot change

a depraved humanity. Rather man needs Christ who can change him
in the inner man. The teachings of great philosophers or
religious pundits will teach him to strive some more. This is

the sin our education system is guilty of.

The FHenva Society hes had some lapses in her educaticnal

ne such lapse concerns the social model that the
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the gueagmire of social decadence we have sank.
I H 3y A i : : . . yvout have 1 imitati is. Cu ulture hs
in  the first naticnal report on education in Kenya, Chapter one youth heve besn dmitsting 9. Dup sulture has
5 5 3 . LT N ~3 & i ) A . L& B e e
spelt out the purpose of education in this country. Baragreph edged predicament that is blunt enough to cut cur society into

double standards. On the one hand when we behave unacceptably as

psyvcholegical basis for naticnhocod" (Ominde Report, 1064, far as contemporary standards are cconcerned we happily invocke our
paragraph 8). Kenva was acceptably & geographical entity and a roote in the African culture. When we blunder acceptable social
constitutional sovereign but the Kenyan society lacked a social standards we claim that even Westerners do the same things. This
identity as a people. Consequently we have not developed a apparent dilemma prompted Mr. Wahome Mutahi; “Nation® Cultural
tangible social ethic. This fragmentation has continued today Editor to write that "This mask of our African traditions 1is
.and what is prevalent in ocur societ§ are disjointed social.velues wearing ;hin”.
now afflicting our education process and outcome.
Revealing the behavioural zcrcbatics involved in the use of this

These include an enterprising spirit often degenerating into mask Mr Mutahi appealed for more consistency in social modelling

competition, ethnic allegiance that coagulates into vhen he declared; “When some people talk sbovt African

that tuds one. it is as if the past was paved with roses.

corruption and immorality. 132
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When our youth drink deep from this ency we nuriure &
; 3 1 R ia fal
people to whom anvthing goes - nothing is black or wnite. A

pleasure loving society knows how to wriggle out of conventions

that otherwise keep socilety intact.

a hedonistic society is committed to non—commitment and
concerning values or standards such a people are relativistic.

"The voung live in an outrageous cultural desert that does not

wnishment on earth and in the 1life =sfter for the

)

rromise

kel

violations of rules that govern human relstions” (Daily Nation,

22nd July 1881).

i
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rica. k=

North Ame

& rioneer anthrcpologist volunteers in Peztterrns of Culture (1834

snc wnich they share in great measure with modern society is the

motive of rivalry” (Benedict, 1934, 246). In our country it
began  as  the enviable epirit of enterpris {Remember dave of

“thuru na kaci’) which later slumped into competition bhefore
degenerating into openly institutionalised rivalry. According to
world famous anthropologist Ruth Benedict, rivalry is a struggle
that 1is not centred upon the real objects of the activity but
upon outdoing a competitor just for the fun of it. The problem
is that this impresgnaztes the prevailing social ethes resulting in
unbridled enterprise, competition and ocpen rivalry.

™ 3 w ¥ 2 r oy =yiir+ S 3 5 3
This eclipses anything to do with co-operation or the often

guoted minding other peoples” welfare




stigmatised as dogmatism and Our youth see this in us
and read it in the newspapers 2Wr on them how beastly =and

destructive Kenyans can be

of law and tublic offices.

Education And Aids

Interestingly the educated are no better. Burton R. Clark in the
early sixties believed that education liberates attitudes. That

it makes society more democratic - one would like to believe this

whole Theartedly. Infact one would wish for the truth of the
assertion thst; " A growing body.of evidence indicates that

ucation lezds towards tolerant and humanitarian attitudss"

> 27). The writer would like to believe with him

that «college graduates are more tolerant than high ~school

who “he ress on px

-Tle in Henya, renvans =rs
To . he insists that "The more =ducated & S=
the whe “ (Nation, Zlst February 1882).
As 2 result, he recommended that "It may soon be necessary to
have AIDS test before getting into merried life" (Nation, 21st
February 1882). The insurance policy extraction, emplovment
terms anc other contractual endesavours will need proof of ones

past. But this is rnot the answer because what happens
after the contract is sealed? Are we free to live to please our

ine
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incts? If we are, the ccntiract will be harmed any way
because zt the end of the day we will have picked the AIDS virus.
However what we see in our society as the perceived national

sociael character 1is neither genetic nor inhaled from the air.
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consguence of the prevailing social climate and

-

J.S. Farrant thinks it is the result of the sccia

-called national characteristics are not inherited; they

76). This
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it hers, 1t is a titanic to bar &adultes from
, ethically. Granted parents, teachers and

eir work, they zre only in scattered insitituticns.

Q

ct

whole spectrum of the Kenyan social ecosystem

This includes the mass media, political leaders et

gravple with.

cetra who manipulate society often adversely. Can we really

improve our society by restraining some people from procreating

without depriving them of their human rights, abusing their human

dignity? The view of this writer is no. And even if we do we
will be cutting the bad human tree only to leave the stump to

sprout out all over again znd bear the same bad fruits.

just the marouding boys who were wrong hut our

3 ~y - Lors mere kv mari feeted what
social env . The poor boys merely manifested what
~ 3 S e it m
ingrained in their society.

over to the
for lack of
Kenva

Explaining

principal gave two major reasons; political and social

It

constituency

increasingly

is

arauri.

accomplice

custody of the probation officer.

sentences as four years jail or merely handin

=4
Others were freed

enough evidence as if dezth and the social convulsion

was 1ot enough to hold them azccountable.

O

the choking congestion in the school dormitories the

no wonder

of

No more

evident
capital incom

wider worldviews etc has not meant a

to this heinous crime against humanity.

pressure.

then that this school is situsted in the home
an Assistant Minister of Education, Mr. Adzms

evidence ie necessary to show that society was
It is

that "Development in other

]

, more literacy, spread of mcdernity

[
[
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velued social constraints have been tolerated to levels that have
never been seen before in the country’ (Government of Kenya 1978,
XZVIII). A parallelism can be drawn from the fact that more often
than not it is the children of the well-to-do who lead strikes in
institutions of learning. Anyvway the Gachathi Report came out

almost fifteen years ago and the situation is worse by far today.

Teachers” New Image

that is where soclety laye the highest premium. This
to zttend to the character
sciety does rniot

& e
€ respect
& result of a2 number of &,

O
=8

High Schecol. The conseguence of this is =&

nding of the poor

psycholegy, Vol. 1 No. 10, 12) has had a tcll on the vsalue of

csharp contrast to the demands that society has on the teacher’s
social conduct. This is not to mention his performance in
school. When he cannot meet the standards set for him by society
due to no cause of his own making, society is quicker to blame
than to emphathise. Social changes have ocassion=d a new image of

With this ie availzbility of more literate people

in society., students access to the mass mediz including the
radic, television, magazines and the daily NEWSPEPErs. These

hzve put a formidable challenge to the teacher as the only source

et
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from socilety because leaders, parents, politicians, churches et
cetra want to live their professional or functional lives
independent of their private behaviour. The teacher and indeed
school would like to define, teach and live what the government
is or other institutions in society are. The problem is that he

has no control of society or the dynamics that dictate its

on

structure and function. Yet, “ A teacher represents the
government, the family, the industry and the <c¢hurch in the

institutions

141

institutions _

e S o S
Izr meat ¢ theess
elected 1
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& SIrmec wW1lTHh 1802488 s 2 in
10 N poliitical ana sE0c1a.l

hazve no
Is +the
tescher to blame really? The church, industry, government and

the family all insist to see grades to certify that one is
educated. At least they have said as much through their

representative Government. i

Finally, probably our education system is proving E.B. Castle, in
his bock on education of teachers in Africa, right. "The history
of education during the last 2,000 years has shown that people
change their aims in education when their view of God and man
change and when their social needs change" (Castle, 1973, 134).

The creeping relativism sbout G&d and man, Kenva's fastly

nging social needs are in a way dictating new education

expectations. In a word the changing socizal ethos is
entertaining a new view of man and how he should know what he

H

needs inorder to live full lives in this country.
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corporate bhody like the Government of Kenya is to consign our
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vouth to sbuse and neglect. These sentiments have been

vindicated more often than necessary by immoral teachers, corrupt

)
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Hy

izt is why the four education commissions

[we

rom 1864, 1976, 1&
headmasters, a negligent inspectorate znd an obsolete education
through to 1588 have attempted to postulate the kind of society
policy. In ocur teachers” colleges many educationists believe

H

this nation intends to build. The Kamunge Report (1888) szys as

hat our teachers are training in teaching skills and not
much; "Educaticnal philosophy realises the rationale underlying

developed into teachers. Such teachers end up tc be technicians
the objectives emanating from the national philosophy to seek the
whose 1life and work are not related. Such cannot be good role

ultimate reasons that Jjustify the practice of education”

models for the Kenyan student hence our students suffer from
(Government of Kenya 1888, 10). Simply put the intention is to
education schizophrenia. They learn and know one thing but act a

harmonise the philosophy, objectives and policies of our
completels '

[

different way, theanks to their teachers.

educstion system with HKenya s social, economic, politiczl and

Q

ultural develcopment.
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1=




bodies would care to cater for =11
concerns. Only the Government has the interest, the bu S UC
anction to undertake such an
ation must be defined in terms

value to the citizens individually and collectively and to

of national economy and stability (Industrial

factor here is

¢
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collective exigency of education.
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sctivities of . such as moral conduct are meaningless saypsart
from " (Jefferys, 1972. 11) is
in no way to license the loss of the individual into mere

in the hollowness oI society. Rather it is to see one

in the other. Seesing the tree in the context of the forest while

it is individual trees that finally make the

In any case the function of the forest zs an

from that of the individual tree.
"Individual &and community are inextricably involved with one
ancther Dbecause neither can exist without the other and because

to & large extent the quality of a community is determined by

[

that of +the individual who compose it, and the guality o

that of the community in which they

iii). In effect the dJdynamics that

14¢



This can never be cveremphasised. Probably this is

ok

sessional paper Number Ten meant while explaining the range of

controls necessary for proper control of resource use. In
parsgraph thirty three it said in part: "The State therefore has
& tipuing function to perfcrm~ not in the
individual in society but in enhancing the role of the individual

v (Government_pf Kenya, 1965, 11i-12). is a big

on the part of those who wield rower and suthority in
the control of to turn to private that which

X

"

proiessionals

vy. Though legislation of checks and balances in the management
of public affsirs can attempt to arrest the mismanagement of,
say, education it is no guarantee. The result can bhe a
roliticised civil service with little regard for professionalism.

can see an unintended wrong leadership model aveile

o9
4
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Let ue illustrate what we are saying.

-
W
o



The Distillate
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social or economic impl normal
of handling a project o is to

first. This is what was going on for

project was supposed to be implimented in 50 schools before being
introduced countrywide” (Daily Naticn, Zlst Sept. 1881).

However, this

continues:

"Right from the

but somewhere

was not to be as “Naticn® Education Editor

beginning educational changes were well plannsd

zlong the way, the professionals lost the
to bureaucts and politicieans” The professionals held

zaw political opposition and even

government and members of the public.

burden
the rezson why the Minister of Education Mr. Oloo Aringo
srnounced a cutback on University admission in February 1891.°

admitting 21,000 students

[¢]
Hy

According to the minister instead
the universities would admit 10,000 entrants. This was less than
half the previous intake! It seemed like some message was coming
home to the Goverrnment loud and clear. That something went wrong
some where along the corridors ot education reforms

contenticn thet a




Policy Incounsistencies

5T
o efforts be made to educate members oi the
meth of and their specific role in the

ana enhancement of the environment”

(Government of Kenysa, 1868,4).

u!
a
e

the Government effort in rresting &o

aging bulding of gebions, political expediency

and monetary ret

have often tainted the authorityv’s good
motives. The propsed Kenya Times complex that was to have been
erected at Uhuru Park was to cut a big chunk of the sprawling
pubklic park. Frofessor Wangari Maathai tecok the Government to

the high court as the leader of the Green Belt Movement. Of

won the environmental war because the this
vVear. This punched holes in the policy enunciated in sessicnal
pzper No. 8 that had expressed the Government acceptance and

Authoritative revelations at the

deals
were

151

political zeal =znd impudence force the Government to abdicate

this rcle. Otherwise in the words

should
prlay a big role in the education of the citizenry. "It is then up
to the state to remind the teacher constantly of the ideas, the
sentiments that must be impressed upon the child to adjust him to
the milieu in which he must live. If it were not always there to
guarantee that pedagogical influence be exercised in a social

wsy, <the latter would necessarily be put to the service of

private beliefs and the whole nation would be divided...."
(Sieber & Wilder, 1873, 18). Probably Durkheim assumed that the

state was both representative of the whole populaticn and  that

chiecks and balances were in place to <snsure that
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involved (home, church, school

taking deliberate steps to curtasil
the Government. In this chapter an

the overwhelming influence that the

, government

and society) while

the paralysing influence of

attempt has been made to show

four institutions have on the

values of the Kenvan student. The inevitability of the embryonic

nestle of the home to the young has

contemporaneity of the school influsnce

demonstrated. The

the




This wze in Totsl agreement with the T
CHAPTER_V

the politicel o =t T =
THE JCATION TN _EKERYA viewed with g 2 =pc o= shvuceT wis  ouoad

determined most other things

welve of the Ominde Commission says:

ECOROMIC PRE-FMINENCE

"We must a determined effort to blunt the edge of
From the ot Kenya’'s independence her educsation policy anc competition IZor we cannot build a nation out of failures" {Kenve
practice reveals an economic bias. It staerted as Covernment, 1384, 23). True to sessicnal paper No. 10, Thowever,

policy to alleviate economic deprivatvion using the tool of about twenty vears later Professor J. K. Ng'eno the then Minister
education: "At Kenya's stage of development, education is for Education. Science and Technology revisited the importance of
more an economic than a sociazl service. It 1is our principal the “economic” in Kenya's education. Launching the 8.4.4. system
means for relieving the shortage of domestic skilled man power of education in 1984 the Minister said:

and equalising economic opportunities among all citizens” (Kenya

"It is hoped that in this way children will get an opportunity to

acguire  the necessary knowledge, skills and attitudes o impart

Government., 1264, 39). This was basically defining education.

5

v in sessional paper No. 10 was, in effect,

This polis

(

to them an ability to make a living after school. They should be

education, Zzr from bheing a social service was

able to make, produce and sell functional items such as baskets,
enterpri

w
ot
.

2. A pessible derivative was that education was no

pots, stools, Jjikos and cards and pcsters to name but a few"

develop EKenvans as = nation but it was mainly to solve
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S84, 3).
Conseguently,
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Peper No. 10, The Report of the Natiornal Committee on Educaticnal

Chiectives znd Policies (1876) Adwelt on the same issue. It
decried the misguided preoccupation of Kenya’s education with the
economic at the expense, say, of its social service to Kenyans.
In fact this report =said that this educational dent has resulted
in social problems and even economic ones it purported to solve.
The Committee that drew the report led by a former permansnt

secretary, the late Peter Gachathi said in as many words:

“ N

That many of the problems that have subsequently confronted the
country in relation to education derive from the momentum created
by the high econcmic returns that have been expected from formal

education” (Kenva Government, 1976, 11:.

s were T
Lthe cultur

congitions oi culture render the aprroved means of
gocals in effective for most pecple. The culture in shori arcuses

filled in the ways it

[

expectations that can rarely be fu

provides” {Eneller, 1965, 118). Our culture has indiczted the

economic achievement via education. But this has been a cul-de-

sac. Many have attained financial success without being educated

first while the educated languish in comparative poverty hence
apathy conseguently the role cof education in harmonising our
culture and apparent civilisation has been visibly antagonised.

The Gachathi Report (1878) as this report we have been referring

to as nicknamed, farther bemoaned the vicious cycle that has
resulted from the foreign economic values that have crept into
the country via this economic bias. To the committee here was a

threat to Kenyaz's development.
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g To harvest wheat! So, while Sessional paper No. wae &
blue of "African Socialism and its Application to rplanning

in FKenya" its education policy cshould have been at best ad hoc.

1976) economic convulsions were evident. The balance of payments
were coverwhelmingly against Kenya and according to this report
education was to blame. Further the system of education was zlso

creating a class society which was neither socialist nor Africa

jal

while the official goal was to evolve an egalitarian society.
The report nicknamed by some as Kenya's education bible said as
much; "The demands created by the elite and school lgavers tend
to force the country to sustain heavy import bills, heavy

pressure on foreign exchange, incréasing push for production of
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crope for export sometimes at the expense of essential food
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internal consumption and a ceontinuing wesakening of the

o

ning strength of the ccuntry’s foreign exchange .

b

DAY ES

(Kenva Government, 1878, 11).
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routes look sealed becasuse we cannot ignore the

elites. In any event they are the ones who are managing the

structuring the curricula that can perpetuate the stztus

gquo. The common man remains a pawn dungling precaricusly in their

hands. In vieible desperation the Report applealed for an
overhaul of the general worldview of Kenyans to reverse the
trend: -

“This can only be achieved if the

values, aspirations, motivations, beliefs
and choices of the core society are taken
into considerzation in nat}onal development

processes " (Kenya Government, 1976, 11).

The most difficult part of this is what their values,




engage in smoking, veser drinking,

etra while most grown ups do those very

o
Il
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ucessful or growr: up. In

owerful, the respectzd

'd

effect they want to imitate the socially
and the privileged. After all, that is where they are heading

to. Therefore:

t 4 would be mistaken to confine ones attention to explicit

ct

values for more important are the hidden values reflected in the
educational system. A lot has been written recently about the
way in which the school reflects the values of society and guite
unkﬂowiﬂgly socialise pupils into wayve of

and experiencing the world in particular

power, asuthority, statuse and relaticnships

7
s

ko

line of

wI

of money then what is the use of striving through

Ty e Lkt o 1 -~ 1
gducstion. Preobably that is why the Cachathi Report {1876

time to caution Kenvans that :-

‘It should be understood that meney &s en end in itself does not

censtitute a socially effective survival value" {Government
Printers, 1976, 11). Money as an end in itself is  harmful -
socially - it is only correctly perceived as a means to a
personal social end. This was as true then as it is today. But

n  the face of daily economic realities in this country this

S . . N L
sounds. like indulging in abstract rhilosophising. Since Henva's
ecducation philosophy, of necessity, derives from the national

2 Y e p C ; .
Phiicsophy it is proper educationszl rrotocol to begin

which are not




in & heslthy society culture ouvght to civiliszarion
that exists and not one that has ceased to exist or never
existed” (Jeffreys, 1872, B).

It is the thesis of thies writer that the education prescribed in

the four education Commissions alluded to in this work is cne
thing. The official policy as in Sessional Paper No. 10 or the
Ministrial Statements as inferred in Porfessor Ngeno’s speech in
1284 is another. The latter seems to be what is operating in the
society. While text books and lectures follow the education

commissions and the prescribed curricula, our soci
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economic motif. Our
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D

most of our courts

rubber-stamp for

and parliament

Executive. while our leaders invcoke African traditions

commissions
vouth the rules on the ground are different.
longer exist among the educators or

azre merely crying over spilt milk!

have given
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of Tanzania is worth emulating if only =at the

in the Arusha Declaration were the gquiding posts of

. 5 : B B n . L —
the Tanzania education system. In Socialism in Tenzenie (1873)
it is clear that Tanzania’s education system is to be seen,

understood and analysed in the context of the society - its

~social, cultural, political and economic. The bock says in
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The goals which Julius Nyerere set for the education system in

helping +o0 build a socialist society laid stress on the

“
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them. This was

attitudes within the school will

(ohd
15 44 e D1aFE arnd Doyl
&.17T1s8sm (Ci1if and Saul,

partly

No amount of civics classes,

a8 students are reminded

otential contribution - the logic of the market and

b

becsuse

arcund

as we advanced earlier on:

open days or more egalitarian

remove elitist attitudes so long

the precious nature

planning thus combine into & headybrew of

z21).

their

the rhetoric




m

ed. According to Cliff and Saul who are the editors of

uneducated parents. School life was recorganised from the elitist

colonial set up to full integration with the communitiss earcund
them. This was partly because as we advanced earlier on:

No amount c¢f civics classes, open days or more egalitarian

are reminded of the precious nature

votential contribution - the logic of the market and t

I manpower planning thus combine into a headybrew of nascent

inie  potent wonder., they are told, can only be unlcocked to

uriic

ie egqually mystical key of education

shcould not

venture to compare this with what

the Kenyvan vo

uth  understand all these to mean. They are no

different from Obi Okonkow e perception of education in of
transfiguration into a white man. The epic No Longer 2t Ease

"A university degree was the rhilosopher’s stone. It +transmuted
z  third - class clerk con one hundred and fifty a vear into a
senior civil servant on five hundred and seventy, with a car and

luxuriously furnished guarters at nominal rent" {Achebe, 1980

No wonder the hue and cry in Kenya when the Government issued a
gtatement that it can ne longer guarsntee emplovment for
university graduates in 1990: Many Kenyans including cpinion-
leaders have been heard to say that education has lost value. It

is clear that the benfits in terms of privileges, respectability
ng
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disparity in salary anc amenitiss ¢id not tell even half the
story. To occupy a “European post’ was second cnly Lly

being & Eurcopean. It raised a man from the masses to the el

n ite
whose small telk &t Cocktail parties was car

behaving” (Achiebe, 1860, B4). Is it any wonder that many of our
ecducated pecople have attempted to bl

lightening creams, or treat their

rerscn’s  or even adopt funnyv accents

merely gssture.

The tragic end of Obi Okonkwo and the

Michsel Jackson are distinguicshed

rlastic surgery, ostensibly. to make him

“African. His s=kin 211 bleached,
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African is a child of two worlds
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“Private Returns’
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efite of
education has passed into the realm of mythclogy .... Pzrents
expectations Ifrom their children’s education are on the whcle
realistic sasnd are confirmed by studies seeking to lazte tne
amount of education and personal earnings” (Datta, 30, A

[N

value twist from the moral to the monetary is evidenced during

marriage negotiations. In-laws demand bride wealth relative to

the amount of education the bride has attained. In the past most

o]

frican communities demanded high bride wealth and elaborate
ceremonies if the bride was a virgin. Now education dictates the

worth while morality is rarely invoked. There is an exchangs of
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morality <for money via education which is uncalle

proper education is & moral

o

nterprise.

to professor Ansu Datta, a professcr of Education.
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private rate of returns to education in Kenya were very high
compared tTo rates earned in the U.K., the U.3.A. and in some
cther countries” (Datta, 1884, 32). Such interesting findings
snd the cautionary remarks in the Gachsathi Report cof same

decade combine to Jjustify the need to arrest the entrenched
‘money” motif in Kenya’s education. Granted that these returns

are not forthcoming many Kenyan’s will guestion the worth of

education. Yet afew will =see it from a more integrative,
holistic perspective. The development of an integrated

personality rather than a treasure digger and more of acguisition

of rather than aptitudes only.

More often than not it is the educated parents and whose
Lasic needs have alrezdy been catered for who will heave wmore
rerlective attitudes toward education.
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it is no wonder that it will resct, adiust to and reflect the
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z o crhianige anc iy

ordance with the natiocnal

hy., curriculum changes often follow political changes.

As at now the situation is one of desperation, nay, apathy as
schools are literally manipulated by politics, economics &and
cther external forces rather than influencing them. As a resuilt

education merely reacts (often weakly), or vaguely respond to

education

i for the control of this netion.
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Kenva's education policy stem ZIrom the

an ethos of egual opportunity where Tre-

[

for their own snds. According to Mutisc. while the non-

asoml neecded the land for con to logical ressons their fascination

with the economically viable white highlands

rather than economic superiority. T
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return of chunks of land confiscated by the Europeans from the
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Africans. owever the Asomil were geared for political power and

economic superiority in the country. It is this writer’s o o
smoral. Good motives alone or political magnanimity at most are

aggertion that this early use of education to achieve political o , »
not enouvgh to Jjeopardise Dbasic principles of education.
muscles for economic r

czsons has lefit our education with numerous . . i
Professinalism and competence are visibly undermined while the
contredictions. . - %
' criterion of merit plumnets in premium. It is a sad aifeir that
ion the awarding of scholarships have been
Cne of is that we have introduced the

piy

in this country to or the

ractice of solving non-educational problems using (mi=using?)
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prevailing social ethos that

cesspool. Here we would
regionalism, sectTionalism.

Possible Eguilibrium
However, in a strange twist

redi
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n turn out warped

percolate into
can impregnate society into a social

conseguernces

favouritism.
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he reason is that the epicentre cof education worth

(]

will, most likely, shift to the social, cultural, or political.
Hence students will be taught how to relate to an integrative
life view rather than merely choosing a career. The question of

employment will be oriented to what can satisfy one as a whole

person.




carn him and his Zamily

conitribution to the common

good.” Thus it is not for self-aggrandizement &t the exclusion of
others. On +the contrary, part of it is for the i of
all. The constitution of this definition is the

‘economic’ does not have undue prominence. Rather it is at par

Y

with the other of education including the social, moral,

intellectual and the cultural.

The writer concedes that: “The ethps of any society is developed
through variocus TfTorces and will no boubt reflect the dominant
economic form of life” (Tomlinson &Quinton,

reflecting must not be construed to

Are Schools for Kenvans or for Emplovers

5
2
ot
m

o’s opinion educaticon should be Tor

not merely an attempt to impart skills for the

pute & ceiling on how much

a2 process

and other similar ones fail to challenge and evoke the

higher powers of human response.

The capacity Zfor intelligent thought, for initiative and

ingenuity, for the expression of what is unicgue in an individual

is atrophied for want of development.and use” (Rutto, 1986, Z16).

when education ies wholly for the

ity we retrcgress to times when berries and roote were encugh
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a whole race. There was little asttempt to ses= bevond
our neses and no avility to postulate a hesd of
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Reading through the report and the subseguent sessional

by
(l‘
Ly)
4]
o

gives an unduly prominent place to the educatin or training to
meet the nations manpower needs. Otherwise as Mr. Rutto

emphasises education should be a social instrument to develop

(not merely train) the total man:

in
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il

this case the learners see themselves as marketable commodities

Tilled with essential content. They become cbjects of
emplovment. Teachers on the other hand become mediators betwsen
the students and employment reguirements” (Rutto, 1886, 218). The
need for educating Kenyans into citizenship, character and

egpeciaslly in the area of morality cannot be overemphasised.
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. The externals that come to mind

include the institutions we considered in Chapter four. The

church and her moral teschings, the family and her warm nestle,

Tl After all it is done Tor  the bensfit  and

- ; 4 s : : the government and its corporate influenc public affai are
enhancement of man. The thesis of this writer is that economic he government and ite corporate influence on public sffairs sre

development must take due cognizance of human development. part of these “externals’. Further, the government through its

political activity, the mass media especially radic, newspapers

ot

remove it from the centre of all development of this country and

i

we are left with an sbstract, mechanical znd hollow pur for and television sre all significant externals. Thes are major
centingencies the teacher must contend with, affiliate to or
] merely align with at the exigencies of educstion. Thie is

hecsuse they influence what pesople learn, how they

le
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(UNESCO, 1930, 13). That the basis for educational

pity. If the educsation cne gets is conly necessary
when it answers the guestion, "To who am I worth with this

diploma? then our conception of education is warped. It

=cucation is mainly for materizl gueet then we have stoopscd  low
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is wrong. Though a

lesst, base, because

votentiality. This is

since they asre only seeking minimum to
secure employment. After employment they relsgate to nsar

illetracy because they stop rezaing. Incidentally the nature of
man demands that he knows and how he knows what he does matters.
Lccess 1o information and knowledge is & human right in as much
as it helps one to live a good life. Knowing what one cught or

need to know relsaxes them and helps

ry

TtV or it
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innovation and creativ

vou are anxious, uncertain or merely

A _Social Force Of Change
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z matter of fact wh

economic pa
does we exchange our humanity for a dime. That is why the Report
of the National Committee on Education objectives and policies

(1876) was not merely being philosophical when it said:-

end in itself does not

" {Government of
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be enrolled in school, and they achieve at higher levels"”
1586, &). Rushing to consign

investment sounds like tryving to break out a flower in bud

attempting to

strain the cocoon of a pupa to give

mothers are more 1ik

education to ec
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and the of life
As and
ora we

contemporary situvaticons

is the
African educaticnal principle of perennialism that
little or nec room for creativity. However a restrained
borrowing with due regards to contemporaneity is in order.
This is an area that needs farther study.

. 2. Rarely can the youth grow and-develcp without some amount

of relation to a homs, church, schocol or government.
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the public

how he involved

now plavs a

wants to create. of the youth in society. Conseguently

tempted to copy him in more than one ways. As a result

teachers who

the
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faitered the word go.
ently it is ommended that ctf
icon be left to the of
professional experienced teschers while
contingent Ifcorces an lary role. As =&

caution politicians would well be advieed to r

acting without the necessary advice from professionals in

education matters.
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education

to the nation. ne could understand this to mean that
education was to solve t thus

0

an be ussd to solve non-ed

is recommended that where education must be used to solv

@

d
non-educational problems such endeavours must not compromise
education principles, ethics. standards, norms or values.
The reason 1is that this would compromise and possibly
antagonise education. For instance selection of candidates
for Jjob, training or scholarship opportunities must be
purely on standard educaticnal criterion like academic

merits.

We have observed that education can serve the country even
better if viewed as a social force. We spelt out how it can
be used as a social force of change, stability and harmony.
It is therefore recommended that the teaching of the worth of
education for national service,‘social cohesion and progress
be enhanced. This can be incorporated in the continuous
assessment aspect o0f our national examination system.
Efforts should not be spared to discourage the economic
overemphasis in ocur education gystem because '"'money does not

constitute a socizlly effective survival wvalue.”
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